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PROGRAMME BASIS OF
NOVICKE '

‘Nowcke (The News) is- an mformahon bulletln ‘with whlch we wish- to mform e

~individuals and orgamsatrons abroad wrth adult educa’uon and Iearnrng in
: S[ovema : : S

We pian to provrde the followmg types of :nformatlon ' .
-+ description and- presentation” of .events and activities in aduit educatlon .

" << development, research and other programmes and. projects;’

= information on organisations, théir needs, plans and activities;

- information on’ policy and strategles of adult education;
- the latest néws in admlnlstratlon and Iegislatlon
- statistical data; : :
- information on. forthoornlng events, workshops semmars and conferences
© - presentations of new books and articles. ' :

‘ _'Novréke will provrde bnef ooncrse objective and unblased mformatlon EUTEN ’
_-Novrcke wnll bé publlshed three tlmes a year in Engilsh Ianguage

'Users wﬁl receive Novrcke free of oharge Thrs is.a pollcy we ‘intend to contlnue '
provided we are able to cover the costs of pubhshmg from the publlc funds -
- aliocated to adult educatlon : .
Novitke is edlted and pubhshed by the lnformatlon Centre at the SAEC In: _
-charge -of the pubhcatlon is: Zvonka Pangerc Pahermk M. Sc editor and head . :
: of the information Centre :

: Deslgn & DTP Iztok Kham
_Tfanstatlon AMIDAS, inc'.
Pnnted by: Tlskarna étrok
"The publsshers address Andragoskr center Slovemje émartmska 134a, 1000

- ljubljaha, Slovenia. Phone: +386 61 1842 567, fax “+ 386 61 445 881, e—maﬂ
zvonka., pangerc@aos-saec si. S .




SLOVENIA FROM NOVICKE TO
NOVICKE o

Non Permanent Seat on UN Securlty
Councﬂ - Great Responsabllzty

On 1 January Slovenla formally became ‘2 non-permanent member of the Umted' .
Nations' Security- Council. ‘At its first session of the year, the countries that are to
preside over individual ‘committees -were given their final approval. The Slovenian
mission will chair the committes for supervising the mpiementatlon ef Resolut:on-

748, stspulatlng sanctions agalnst Libya, - : =

s Sloventas pOSlthl"l of ‘chait of that commlttee is to Iast one year however according- -

- to Danilo Tark, head of the Slovenian mission, non-permanent members of the UN .

Security Council usually chair ‘a -commitiee for two years, that is until thexr"
membership of the "UN- Security Council (SC) . expires. Slovenia was efected a

Security Council member at the 52nd session of the UN General Assembly on-14.

. October 1997. In a secret baliot, it ‘won 140 votes against its rival candidate -
Macedonia, whilst Belorussia withdraw . its candldacy for the ‘seat before the vote.’
Four othef. non-permanent. Security Council’ members were etected in the October'___- :
vote, namely Brazil, Gambia, Gabon and Bahrain.

‘Slovenia was elected a Secunty Councﬂ member at the 52nc€ sess:on of the UN
_General Assembly on 14 October 1997. The new non-permanent members replaced
- Chile, South. Korea, Guinea: Bissau, Egypt and Poland for a two year term
-commencing -1 January. Upon election to:the Security Council, Slovenian President
Milan Kudan said it was not only an important recogmtson of Slovenia, but also a’
huge responsmlllty and an opportumty ' 5

Foreign  Minister Boris Frlec caHed the electron an tmportant achlevement of
Siovenian foreign policy, as. it came as  the resu!t of a carefully planned and.
continued .action that mvolved all -foreign - policy actors in. Slovenia, With this effort;
Slovenia’s diplomacy demonstrated its efficiency and professmnallsm Minister Friec
'said in October. Membership in the  Security Council will give Slovenia the

opportunity for national promotion, but alse responsibility ‘for actively participating in . -
resolving  the world’s  major problems. -For. thi§ purpose,- k'E has expanded ts

diplomatic missions at the Un:ted Natlons and in New York.

) A articles in this chapter are the abstracts from Slovenia Weekly, Jan. — March 7698, Vitrum,"inc: )




Independence Day Natronal Hctrday of
Many Hopes

At a parlramentary cornmemoratrve sessron ‘held on 22 ﬂecember aheact of
Independence Day itself, - the - parhamentanans were also joined by government L
officials and a number of drstmgurshed guests mcludrng members - of drplomatrc- S
corps. : e

Addressrng the Iegrslaters and guests in. the parirament Parllamentary Charrman'

. Janez Podobnik  stressed .that Independence Day is both an opportunity ‘and - a
' ,chalfenge to Slovenia to take its time to: critically refiect on - all the pringiples whrch N

comprised the basis of Sloveman citizens’ - decision on 23 December 1990 to Irve '.'5;

L it an rndependent and democratrc country

“This year's main ceremony markmg Independence Day took pEace in Marlbor on 22'

December. Addressing the ‘ceremony participants at the national theatre in Maribor,

© the .speaker of honour, Parliamentary Chairman Janez Podobnik, stressed that.
'_Slovema will have to establish relations between its own national idertity and. global._' .

economlc and -other integrations now that it has been invited to ]om the European_'

_ Umon in the next few years L A . . 2

'_P'e_ns_ionj'Reform' ;'_Majcrity in Fa'vpt_j:t;,'of_]lt'-'_]‘_ g

According to a public 'opsnron survey commissioned by ttie Ministry of Labour, Family - °
and Social Affairs, almost 60 percent. of respondents befieve the. reform of Slovenia’s
penszons and drsabrtrty msurance system, proposed in’ the Whrte Paper is necessary "

.Opmaons drﬁered but. very few were. against the paper, Mm;ster of Labour Famrly_-
and 'Social ‘Affairs Tone Rop told a news conference on 13 January. The. Ministry
commissioned the ‘Studio 3S agency to conduct a public survey. with a sample of -

" 1200 ‘respondents’ to ascertain’ public: oprnron on the White Paper and the pubhcs'- 2

readiness for pension reform. Partial results, based on 791 completed. surveys, were .
presented by Minister Tone Flop According to those early results, 57.4 percent of -
respondents. believe pension system reform is necessary,’ whilst only 14.9 percent
. say it is not, Approxsmately 52 percent also say the exrstmg system does not provide
good soc:al securrty i . .

Strongest support was extended to culs to the hrghest pensrons “and  about 50_ »
“percent of those polled also said this was.'the' best and the most acceptable

measure.” About 28 percent. of ‘respondents consider the best step to be the

' ‘introduction of higher retlrement ages ar\d mandatory sawng schemes provrded in

. _the second coiumn




The White Paper on pens:on and dlsabrhty rnsurance system reform has also heen'_ _
supported by most paﬂrcupants in ‘the public debate subsequent to its unvellmg last

‘November.. Interestingly, despite criticism of the multi-column system heard during the '

.. public debate, up to 57.4 ‘percent of respondents believe such a system is sensible.
To the questron whether they fully support. the proposed measures, 46 .percent of
those responding who were fully: or partially ‘acquainted wath the proposed reforms '
. said they should be carned out as proposed . .

in Aprli the Whlte Paper is to be scrutlmsed by parlrament trtggermg a wrder debate: g
on the paper and accompanymg legrs!atron which will prebabEy continue untll year '
end... . : :

Fewer Paylng Attentlon to the Mass
Medla

_Tne generai publlcs attentron to the mass medra decreased East year, decllnrng from .
- the previcus 8 hours to 6 hours 40 minutes per day. SrmuEtanewsiy, the. ratings -of
medid prowdrng ‘easy” contents as well -as those ‘of regional -and. local media = .
~ increased, the findings of a survey conducted by Medrana the medla research__-- .
K instttute reveal. : o _ T

The medla research mstrtute presented the survey resuilts of tradrtlonal and electronlc
media ratings in 1997 at’a news conference on 21 January. The hlghest ratings of -

all media went to the first channel .of Slovenian National Television. "Stovenija 1" @ °
{52%), followed - by commercnal TV ‘station POP TV (49 9%) lLower ratings were -

regorded by weekly. magazme Nedeljski Dnevnik (32.7%), commercial TV station
Kanal A. (25.1%), Pilot, a Nedefjski Bnevnik: supplement (22.9%), Vikend Magazin,'a
supptement. of the darly newspapers Delo and Slovenske Novice (22.4%), Radio
Stovenija 2 (21.6%), Slovenske Novice (21.6%), the yellow paper Lady (20.9%),
~ Slovenski- Delnicar, a free paper for ‘Slovenian® shareholders {19.9%), ‘Radio Slovenija.
C 1. {19.3%), the womens magazme Jana (18.6%), Catholic -magazine- Ognjrsce”

-.(18.2%}, Deio&Dom supplement ' (17 2%}, daily Delo (18.9%}, TV channel Slovenija 2
(16.3%}, 'daily - Dnevnik (14 4%), daily Vecer (14.1%j, crossword-puzzle magazme:
Razvedrilo (11.9%) and women’s magazine Nasa Zena (11.5%). Regular viewers and
listeners are considered as: those Slovenians aged between 10 and 75 who. watch
television or: listen to radio at-least 15 minutes a day or’ read a paper or other

* publications on the preceding day, Mediana Directress Janja BoZié Maroit sald about

‘how the mstltute measured the ratrngs of a given medium.

- Access to the Internet. increased by nearty 100 percent wrthln one year on!y to

slightly exceed 11 percent. at the. end of 1997. its users are mostly mterested in

_ebtarnmg general mformatlon entertarnment (surflng) and emarl




New!y~Renovated Itahan Language Schoo!
~in Izola '

A school where teachrng |s conducted in the Italian Eanguage and WhICh was- .
recently ‘renovated with the “assistance of the Slovenian and Italian governments as -
well. ag' the lzola munrcupahty was opened in January by S]oveman and Itallan

Presndents - Milan Kugan and- Oscar Luigi Scalfarc. - ;

"What is special about todays event,” Mllan Kuéan said in his address “is that on' .
_ the one hand, ‘the fact that it is the result of the will of Slovenia to take firm steps -
for the beneﬂt of its populatron to enable. a transition to a learning society capable .
of giving an equal and self-conscious contribution to the “civilisation “of the third
~ millennium whilst, on the other hand; it is a fact that the region is also inhabited’
- by members of the Italian ethnic community. Both.minorities, the Slovenian ethnic
‘minerity in italy and the Italian minority in Slovenia, are actively involved.in building -
- bridges between ‘the nations and their countries, which wish to live in peace and.
work together towards peace, progress and the prosperity of their citizens. They both
- heed . opportunities “to préserve their identities and carry out their missions in

* :relations between their nations and countries,” President Kutan stressed. He added

that" the ltalian minority | in Slovenia® is, a strong brldge between Itallans and '
Slovemans and thelr mather. countnes L

Natronal Cuitura! Day - an the Spmt of
the Great Preseren '

Amidst a number of cultural events marking this years’ Preferen Day, the central

- pvent was held in the Cankarjev dom Culturai Centre on the eve of 8 Febwary,
.~ where the 1998 Preseren Awards and Preseren Fund awards were. conferred- on
etght Stovenran amsts ' Co

‘National cu!turaf day is - celebrated on 8 February, the day when Slovenlan greatest
poet, France Preseren dred in 1849 His poem Zdravlj:ca (A Toast) is Slovemas'.é
national anthem, - ‘ .

Wlnnsrs of the 1998 Preseren Awards, ‘the’ hrghest nattenai awards for art:stuc
“achievements, are scenographer Meta Hodevar and -writer Sa$a Vuga, whilst
Preseren” Fund -awards were given to sculptor Jakov Brdar, choreographer Matjaz
Fari¢, writer Uro$ Kaléré actress Milada Kalezi€, de5|gner Eta Sadar Brezmk and ftlm-.§
durectdr Igor §terk : : I




'SAEC EVENTS

study' Circles in 1996/97

The Iest academic year passed in antlmpatlon of the budget WhICh ‘was fmauy
- adopted right at the end of the. year, but the fact remains that financial support for.

the Study Circles: Project fell. In any event, the year has passed, but we ‘can, - :

.nevsrthetess corigratulate ourselves on our achievements -in- the previous year, which

. were: also reached in demanding and terrible conditions by leaders and mentors of

'study circles and by the. orgamsatlons ‘within . which study circles operate. Alfthough

Tumerous ergamsattons were compelled to cancel study circles because of the -

reduced sources of fundmg {they had no other money to fund the missing portion),
. we can congratulate ourselves for the fact that 114 circles were carried out, in which’
1224 people came together in learning. By comparison,. in the 1995/96 academic.
year, 126 -circles operated with 1247 members. This years analysis covers 112
_circles who sént us reports, with 1202 members (last year the analysis covered 118
-circles with 1196 members). Even a cursory glance at these figures shows that study_ R
" gircle providers matched the interests of people In study circles: ‘the number of
parttc;pants in individual study circles increased. Alihough overall norms for formlng-__
_groups. (5 to 12 'people}. were Iargely respected the number of members last year

in individual circles moved towards the upper limit at 10.73 members. In the past,
we have never encountered groups with around 20 people, last year there were a
number of such groups. This was explained to us in that they couldn’t turn peopie v
- away, but they also’ couldn't establlsh another . circle. - . _ o

. For the first. time, more pnvate educatnonal organlsat:ons prowded study cxrcles than. '

* in previous years, when adulit educatlon centres played a greater role in prowdlng' '

and organising. study - circles.  In terms of the development of the project . and
expanding the network of prowders this is cheering information, since ‘we wanted
_ to have as many different prowders of study circles as. possmte thls will ensure
' dtversﬂy and greater territorial coverage - “of study csrctes : S

Last year to0, study circle: members Iargely consssted of women aged 27 to 45,
mostly with at least secondary school education. Again lke the year before, circle .
members were - Iargely employed in the social or private sector. Mentors were most
active in encouraging new members, but friends and acquaintances also helped gain -
new members. The main atiraction for members was the theme of the circle, as well
as _the desire’ to assocaate w1th peop|e wrth similar interests and the deswe for'-. ;
know!edge : . _ . .

' Last year, study circle mentors and Ieaders carned out some very demandmg work
and so they deserve speclal praise, smce they also had to obtain add1t|onal sources '




0 of tundmg to. mplement the crrcles most circles used more money for therr work than )
the relevant ministry provrded : . S

‘The . themes covered fast year by study crrclee were again very diverse ds well as_: o
contemporary and toplcal smce they follow social trends and the mterests of people o

We still notice that some mentors have dn‘nculties in deﬁnlng goals since educatlonal .
goals or sources of knowledge (professronal excursions, visits to libraries or by
experts) often misled them -and they classified such goals as action * goals.
Nevertheless, there are. many fewer stich. mistakes than in previcus years, and some.
" circles achleved commendable action goals deserving additlonal fundlng '

+ . Gircle members recelved this form of Iearnlrlg very well, ‘since more. than 90% of
them would continue to " partlcrpate in circles, -and they are also satisfied with- the-

- work of .mentors, with 99% of them rating their- work as excellent (70%) "or. good :

- (29%). Congratulations! What they "most like about ‘circles is the friendly, relaxed =
atmosphers for -their work. and the theme they are drscussmg They were less keen.
~ on the locations (take notel} and times of ‘meetings. There are almost no complaints, |
. but there ‘are many words of praise, since 94 88% -of them gamed as much or even.
more knowledge than they expected

_ Sincere congratulat:ons ‘once agam to all mentore and leaders for such results and:
we hope that they will continue their good work, in which they invest a great deal - |
- of enthusiasm, love and effort, -in the current “year. As long as we have such

colleagues, we have no.&oncern that study circles ‘might stop operatmg, since: many - -

" ‘people would be deprived- of pleasant hours of relaxed fearning and somahsrng, and

those of us. participating in the project would -be deprived of the satisfaction with -

- successful work and the development of the prOject whlch peopte have reoelved 80
“well, ' : _ : : :

S:Iavica ‘éernoea, MA, SAEC

Educat|onal Moments of the Slovene
Adult Educatlon Centre in 1997 '

Life is- leaning and Iearmng is. the most natural process of our development

g in preparmg and |mplement|ng the proposed basis for the development of aclult
. education - in Slovema we ‘wanted to. achieve in partlcular the following goals: -

- .Enable personal development and improve the quality of life of people, encourage :
creatrvrty and mnovat:on, mcrease employment potermal and mobrlrty in work and
rn lrfe S : ‘ _ . .




. Rarse the level of knowledge educatlon and skllis of the poputatton for economlc
technologloai cultural gnd . social development for the development of democracy,-.'-
respect for human nghts ‘and freedoms and for the development of socigty;

“« Catch up with adult. education” in the developed world in terms of standards of : o

- educational actwltles and ‘their results populatton eduoation tevels ancl Itfetong
. learning. :

1997, which is now behlnd us, was above all mtended for linking and tralnmg adult
" educators and other workers. The year was full of educational activities, and we are -

delighted that the number of participants in our educational programmes has been

: lncreasmg since the establlshment of the Slovene Aduit Education Centre

1176 people took part in semlnars Jast year and. we held. 119 education. days Staff-- o

- from public-seotor and other mstrtutes and institutions gained basic adult-education -
" knowledge in- communications, new forms and methods of work, management and

other fields, These included the Ministry of Finance, the Ministry of Agriculture, - -

Forestry: and Food, Energetika, the publtc energy. company, S!owenlan Flallways Hlt ; |
- Nova Gorica and others . _ o

'For the fifth year, we contmued tralnrng last:ng se\reral ‘weeks m neurolmgmstrc-'
programmrng Partrcrpants in. the programme 1earned . :

'+ how 1o plan the development of a personal v:sron
'+ how to improve self-image,
.= how 1o .communicate.. surtable |nformat|0n to the brain,
~ '« How to develop overall thrnkmg ‘and synergy,
-+ successful ' self-organisation - skills, . Do
'» how to plan goals successfully,
"« haw to plan and implement changes, - :
~+ how to oreatwely control - internal and external contradrotrons
* -how to successfully run- advrsory and Iearnlng processes

So fer 11 groups with 220 partlolpants have taken the course 72 partxcrpants -
received the international NLP Praktik certificate, while 13 completed a further course -
Eas’ang several weeks and obtamed the |nternat|onal NLP Master Praktlk certn’cate '

 We also regularly provrde semlnars “Adults want ‘an eﬁectlve teacher” and “Trammg’-_ -
for leaders and mentors of study circles”. Thus after five years, study ‘circles are:
" operating in- 57 places in Slovenia with- 89 organisations and just under 3700
i participants involved. Last year, material for independent learning (video and audio .
tapes and written material) was prepared which- will enabie people to. prepare :
:ndependently for mentor work in study circles. o

We also orgamsed and |mplemented ‘other seminars: Models of orgamsed mdependent
. learning, Preparation  of materials. for orgamsed tndependent leamsng, Funotlonal'-
Literacy’ Semlnar and severa] seminars on curncular renewal. :

Throughrmt we strive to ensure that parttcrpants feel comfortable at. the SAEC and .
that they leave the  SAEC satrsfled -and ennched with new. knowledge and -




f experlence For us, every partlclpant is valuable We knew thrs frorn the very beglnnlng, ;
and we are delighted that participants have noticed it as well - gither by telling us-in
. person or by praising us in the participant surveys. For us thls is conhrmatron as well

- .as a challenge to continue wrth such work. - '

‘We are also linked by oftier ‘actiities, such as fairs and conferences whlle the .
. Lifelong Leaming Week was very well received. We presented certificates " at formal -
- events to part:clpants who successfully completed seminars and further trarnmg, :
total,” 600 peOple came together at such gatherrngs S

s We will continue our Friday meetmgs which were held sixteen times fast year Once f
a month they are intended or “handed -over”. to participants to- present their -
.educatronat and other programmes achrevements .and interesis to the wnder pubhc :

Zdenka Barman Forjanrc SAEC

~

= Giobal Communlty of Adult Educatlon
through Information and Documentation: |
~ Developing a Network of Networks of Adu!t '
Education Documentatlon and Informatlon -
. -Servrces '

(In agreement wn‘h Ursula Giere of the UNESCO Insm‘ute for. Educarron Hamburg,' '

we are publishing the material which was the starting point for the debate at the

fitth: UNESCO International Conference on the Education of Adults (CONFINTEA V)
-and which cont:ems the Nerwork of Networks pro,rect ) : T

Prolect Descrlptron

e You are a researcher in Slerra Leone desperately Eooklng for mformatron on
. evaiuatron methods of adult iiteracy programmes?: .
-+ You are a policy-maker in Eastern Europe consrdenng to |htroduce into your
. country. new adult education legistation? . -

* You are a health education worker in Sri Lanka Iookmg for mformatlon on how

- to plan and implement new community programmes? -

.+ You are a group in Mexico that just published a kit on mcfrgenous trammg for
,empowerment which you' want fo share wrth similar groups in other parts of the
world? - . S

* You are a journallst in- Canada needlng audlo—\nsuaf materials on women groups '
-|n blg cttres orgamsmg ‘courses on mcome generatlng actavrties'? )




* You are’ a human resources development manager of a company computens;ng
its -operations. -and you would like to find out about the efncrency of retrarmng
schemes ‘used in other companies? L : :

Like you, all members of the adult educatron communlty, wherever they are and_'-' '

~ whatever they do, . have been confronted with Iack of mformatton and’ resources in -

. their work. ' : ‘ -

in spite of the explosron of knowledge and new . media, access to adult educatron"

-decumentation and information- services remains a dream for many people There is

© very uneven access to all kinds of information and documentation for researchers,

policy makers, community groups, business, adult learners, educators of adults’ and
“everyone engaged in lifelong learning around the world. There is also- very. upeven
input into - adult education data ‘banks. So far, most of the “big” adult sducation -

documentation centres are located in Western Europe and North America, collecting; -

analysing and dlssemmatrng predominantly mainstream knowledge without being
able to reach out to the silent, the hidden, the indigenous and grassroots literaturs/
media. In many parts of the world there have never been resources. of aduEt '
' education documentation available. And even where documentation services are

available they are threatened by financial cuts if not efimination while the explosron‘

of demand for adult education documentation and information. In addition, it is qmte '
‘obvious' that one centre alone oannot cope ' with the . increasing demand, the
- diversification and the cultural varrsty of ‘information.” Many. centres have start:ng-
networking in' their fiolds of aduit education documentation or geographical region..
Sharing. of resources ‘and mtematronal co- operatlon s a necessrty and a challenge.

This ohatlenge was addressed durrng CONFINTEA Vv, .wherein for the first time in the,_'
history “of the five UNESCO Intefnational- Conferences on Aduit--Education, a
workshop especially focused on aduit education documentation and mformatron was.

.. conducted, co-ordinated by Ursula Giere, Research Specialist/Head, UIE Documentatlon';

Centre and. Library. - Policy makers; researchers and documentalist - participated,

exohangmg their experience and views and discussing possible ways of follow-up..

The. concrete goal of this workshop was to set the foundation and guidelines for the -
development of a “Network of Networks” of adult education documentation - and
" information services around the world — the cbjective of which was to 'map and
counteract the current imbalanced collection and dissemination of litérature/media
and information on adult learning in the different regions -of the world. During this. .
workshop, a Steering Committee was formed with members representing institutions
worid-wide such as UNESCO Headquarters; the International Bureau of Education;
the  international  Council - for  Adult Education; the World Bank; the “Centre de
dgocumentation sur l'education des adultes et la condition fem:nme the Syracuse
University. Library and Archives; - the Slovene Adult Education Centre _the ERIC’
Cleannghouse on Adult, Career ‘and Vocational Education; ALICE (the European
- Community information. Bank on Nonformal Adult Education in Europe); the Rossing'.
- Foundation {Namibia); ACCU; ASPBAE; REDUC (Lattn Amer:ca) Damaskus University; ’
~and the Mtnrstry of Educat:on of Nepal - e

11 =2




It is pianned to have a Steermg Comm|ttee Meetlng in the second half of 1998 to-E
. 'discuss long-term” orientationi and implementation of the Network  of : Networks,
" including organisation, - structure, sharing of responsibilities, financlng, initiating ldeas-"
~ and activities to establish centres, promoting access to information via new technology,
‘overcoming culture and communication. barriers. An adult education dacumentation
and information services survey currently: conducted by UIE's Documentation Centre.
. ‘supplies. an ample rnformatlon basis to be channeiied into. the d:scussuons of the ;
_ Steering Committee Meetung : : : :

- ‘More . information for the: further deveIopment of the Network of Networks will be ‘
drawn from three follow-up activities to the CONFINTEA workshop co-ordlnated at ¢
present by the UIE" Documentatlon Centre, which has played a’ !eadlng role win
. international adult’ education dooumentatlon and mformat:on world-wide. for the. last

few decades: - : : S

1..preparation of an mternat:onal d:rectory of adult ecfucatron documentatlon and'
- information  services, reflectmg the mcreased use of new- technologles and
- proactive services; - e
.2, préparation of an analyt:cal blbhography on adu!t educataon documentatlon and'
information services .and networking; and - :
3. preparation of an analytrc:al review of the CONFINTEA V documentatlon workshop .
.. documents: : :

: _The development of the’ Network of Networks is. in Jme wrth the fol!owmg
: proposmons of CONFINTEA’s Agenda for the Future; - ‘ S

20¢: Improwng the condm'ons for the professronel development of adufi educators :
and facilitators /./ by promotrng information and documentetron services; ensunng“j
general access and reﬂectrng culturel diversity;. o :

- 22¢: Promotmg polroy—drrven and acffon onented research and studres on. aa'u!t
learning /./. by developing an enhanced capacity for research and knowledge ]
dissemnination by encouraging national- and mternatrenaf exchanges of rnformatron_ ]
-innovative models and best practices; S .

o 23a Recogn.rsrng the new rolg of the State and soorai pan‘ners by ensur.rng that aﬂf ]

pariners - recognise their-mutual responsibifity /./ for providing professional back-up
for pol.rcy makers researchers and [learners through networkrng resources; - -

55: /) The strategies ‘and mechanrsms used to follow up the Fifth Internarfona/
- Conference -on Adult Education should /./ for reasons of both eoonomy and |
' eﬁ?crency /od be based /.4 on exrstlng institutions,  structures and network;-

. 57: At the rnternatronal Ievel UNESCO shoutd play a leadfng and proactive role el
together with other /./ networks /.4 Withir UNESCO,  the UNESCO ' Institute for

Education (UIE) in Hemburg should be strengthened in order fo become an

mternatronal reference cem‘re for aduit and contrnurng eo’ucatron _ :




N

To date, 62 Gentres from all regions of the world have joined the Network of Net_\_ni:o‘rks.'.:_'f

ws ..and if you work with an adult education documentation and information gentre
_interested in co-operation in the Network of Networks with colieagues from-
. around the world please contact the project co-ordinator as soon’ as possible.

_Contact person: - S
Ursula Giere — Tel.: (+49) (40) 44 80 41 338 -
Fax (+49) (40) 41077 23 = . - :
e-mail:. uhgiu@unesco.org - - E

 Working Meeting within the International
Adult Literacy Research Project at the. . -
‘Slovene Adult Education Centre. L

On January 28th and’ 30th, the Adult Education Centre hosted one of the regular
meetings of countries involved: in the .international ‘aduit literacy research: project. The.

' SAEC is the provider and co-ordinator of research in- Slovenia, which we have called
Adult Literacyand Participation in. Education. The theme of the working meeting was .

. analysis of the findings and progress of the pilet study and preparafion of the main’ "

study. 45 researchers and research leaders atiended the meeting, 13 from Slovenia,

and 32-from elsewhers. Participants represented Chile, the. Czech Republic, Norway,- - P

“Hungary, Italy, Switzerland, Slovakia, Finland and Denmark. Absent from the mesting -
were representatives of Malaysia and Japan, who are also preparing for national
literacy - research. “Scott 'Murray, head of international research -at the Canadian -

 statistical office, and his colleagues, Wwin Kirsch and Kentaro Yamamoto -of the:

Institute for Testing. in. Education from the USA and Albert Tuijnman and Eduard
Boduard of the QECD in Paris, .- T T

o ‘At the start of the meeting, particibéh_ts were first welcomed by gdést speakers_from .
‘Slovenia: Dr. Pavle Zgaga, state secretary for higher education at the Ministry of -

.Education and Sport, Mr Tomaz Banovec, director of the Statistical Office of Slovenia,
and Dr. Vida Mohor&ié Spolar, diréctress of the SAEC. The welcoming speeches.
stressed the importance of research into literacy and - participation. in education for.
planning economic, educatiorial and social development policies. They emphasised.

that the comiparative database on adult education we obtain will enable Siovenia to-. g

join’ the .comparative database on‘educatidn systems of OECD member states. -
Analysis of the situation and measures in othér countries will allow us to critically
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assess the situation.in Slovenia and on that basis prepare the necessary méasurés in.
youth and adult education, social policy, active employment’ policy, stc. +-. = .

Another official speaker: was" Albert' Tuijnman, representative of the OECD. Among:.
other things, he stated that the OECD supports international literacy research and
that the findings of such research had already influenced the decisions of the people
dealing with the development of human resources in these countries. He pointed to -
Ireland: - immediately after the publication of the findings of the research, Ireland !
increased the national budget funding for this year for education and training for the
~ least educated adults. He stressed that the study also provided comparative data on
the participation of adults in education, and- that this data is extremely important for
‘people dealing with the development and funding of the system of adult education,.
with programming, ‘etc. The findings .of the international literacy study were published
in a comparative study (Literacy Skills for. the Knowledge Society, OECD 1997)
showing data for 12 countries.” Recently a book was published {Belanger, P, |
Tuijnman, A.: New Paftens of Adult Learning: A Six Country’ Comparative Study,
~1997) showing data on adult participation in_education in selected. countries, barriers
- to . participation “in education, comparative -levels - of iiteracy and - participation -in "
© education, etc. The analysis in the book presents some examples of how we cari |
. classify ‘data on adult participation in-education obtained from the international study

and, on the basis of the findings, plan interventions in the policy and system of adult
education. L - e D oo :
_Later in the meeting we discussed the progress and findings of the pitot studies in -
individual countries and - preparations for the ‘main study.’ Representatives of the
Canadian. statistical ‘office, who are responsible for the quality implementation of the
research in .individual countries, explained the most common ‘mistakes in gathering
field data, coding, data entry and the production of international data files. The
‘ representatives 'of -the  Institute: for- Testing in Education from- the USA focused on -

' . analysis of the ‘quality of transfations and- adaptations of the 114 test tasks in the

study. ‘Special statistical analysis and comparison enables ‘them to - discover the
locatior of possible errors (inadequate translations, misleading questions, too easy -
. or too. difficult tasks in comparison -with other countries) which must be corrected by |
~ alf countries before the main study is carried out. The research is international, and

so great attention at all levels must be paid to-ensuring the validity, reliability arid
comparability of data. . . . ST ' CoL
Representatives of participating countries also had o state when they would carry
out the main study in their countries. All countries will carry out the fieldwork this -
year, either in the spring or the summer; we plan to carry out the survey in Slovenia
"in - September. If the main studies are carried out in the majority of the countries in
“line" this _plan, ‘we can -expect the findings of the international’ study on literacy in
summer 1899, - ' R o

 Ester M.oiinz;\, MA, . SAEC
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_E'valuat'ion"of' the' Literacy Programme
in',1997 S ST

The Literacy Programme {UZU) IWas: run in the field for the fourth year. Wé’;.pﬁblish o
the- extract from the national evaluation report for last year in Novitke™. . - -

Programmie Providers

Last year; together with providers, we expanded into new areas. (KrSko; Smarje pri-
Jetah and Lendava) and provided the programme for different target groups (for
people in employment who have- retrained,  for unemployed young people,. for adult-
Roma and for adults with special needs). ' .
‘The literacy programme is provided by 14 organisations - 6 adult education centres =
and 8 private  organisations.. Provider ' organisations implemented - the’ programme-

once, with the exception of Evre3ola, inc., Ljubljana, which carried out the programmie -

for two groups, and Alfabet from Store, which provided the programme for three E

groups. Providers arranged 18 courses for different groups. Five groups consisted “of

“unemployed graduates from the special programme primary school (in Doba, AEC = .
Murska Sobota and AIfabEt)._Literacy ‘programme also covered 3 groups of employees o
‘sent by Fotona, inc., in co-operation with EvroSola (2 ‘groups) and Rudnik Senovo

~ v zapiranjy, inc., in :co-operat'ipn with the Posavie Centre for Continiling Education ©
" in Kréko {1 group). 3 groups of Roma, 1 in the Maribor Adult Education Institité, - -

: _mostly immigrant Roma women f_rom_the former Yugoslavia, and 2 groups in the Dart .
Lendava organisation, also trained in the programme. .- ' D

Programmes . in all provider organisations were held in premises suitably 'equip'pédj ' ':
for education, while theé layout of tables and chairs enhabled group work and .-
workshops. Providers took account of the recommendations, standards and norms for

. the literacy programme-in terms of the number of hours per week and the length

of the course. Thus in 17 groups, the course lasted between & and 12 hours per
week, ‘while ‘only one group worked for’ 15 hours. per week, more than the . .
. recommended standards ‘and- norms. L R S S
We can also be satisfied with the attendance rate of participants in the literacy -
programmie. In 1997, the rate was 70-79% in 1 group, '80-84% in 2 groups, 85-89% -
in 1 group, 90-94% in 6 groups, and 95-100% in 5 groups. We have no figures for

' 3 ‘groups. For various reasons, 23 participants left the programme; ‘under our

methodology, these are not t_reat'ed' as drop-outs, since they left the programme due .
to employment {7 participants), education {1 participant), insufficient difficulty of the .
pragramme (2}, motherhood (1) and other reasons (12), some of which were for
example ‘traffic accidents, poor health, lack of child care, non-gerious participant, -
disability, etc. . A S .

.1 Olga Drofenik, Alenka Janko Spreizer, MA, Ester MoZina, MA: Evaluation of Training"hr Life Success -

- Programmes: . Report for 1‘9_96 and 1997 ~ .. 3 . L el




Introductory Intervrews and References to the Programme

o We collected data on mtroductory mtervuews whrch are |mportant to acquamt

i _ participants with thé contents of the literacy programme and to help teachers collect -

information on participants’ prior knowledge, interests, motives, spare-time * activities, .
role models and hobbies.” The contents, duration and level of drﬂlcu!ty of the nteracy_ o
programme " are adapted to-the information obtained. : ‘

Most mtroductory conversations. were held by teachers (129) and orgamsers (20)
Others  {for- exampile, employment institute advisors and/or social. workers “at the

- social work centres or staff of the personal service) referred candldates to the literacy

programme but did not take .part in the introductory talks, except for one group in
> the Dart orgamsatlon In this ‘instance, the introductory talks with a group of Roma-
- were carried out by the: director of the Social Work Centré. Cupertino - ‘was desirable,

i since some advisors know mdwrduals better than teachers. .

- In 1997, 16 (11. 19%) partrcrpants enrolled: in the programme without an :ntroductory :
,mterwew 1'in Stk Mezlca 2'in Dob and 12 |n ALC CeEje '

We collected 1997 data for the vast‘ majority (181) of partrcrpante referred to the;'__:
literacy programme. We don't have data for some prowders since they d|dn’t report E

©. ihem o us. The data reported consists: of:

’ --;88% (143) of partrcnpants were referred to the programme by the employment
- office, H .
e 14% (30) of partlcrpants were referred to the programme by. socral work centres L
~* 13% (27) of participants were referred to the programme by Fotona inc., in-
- Cupertino with Evro3ola (19) and Rudnik Senovo v zaparan;u inc., in Cupertrno
with the PCCE " Krsko -(8),
* 3% (7) of participants were referred to the programme by the ALP Kran] prowder'-'
organlsatlon _
* 2% (4) of. participants jomed the . programme on their own rmtlatlve )
* ohe partlcrpant was referred to the prograrnme by a teacher from Stlk Mezma lnc ,'

Partlcrpant referrals tothe | rteracy
' programme 1997
3% 2%0%...

T 14% §

|E8NEO @ SWC [1 COMPANIES @PROV, ORG. WSELF B TEACHER
“Source: Firal report” fof -the -evaluation. of 'U_?_l_J programmes for. 1996-97, SAEC archive




‘Age and Educatlon of Partrcrpants

in 1897, 175 parhcupants enrolled in 18 groups whlie 158 compieted the programme
" Provider organisations state. that 53 (33. 54%) of partrcrpants received. publicly
recognised certificates on completing the uzu programme, 77 (48 73%) recgived a
certificate from the- provider. 'We  have no data for 28 (17.72%) partlelpants since. .
provider organisations did not provide such information (AEC Celje, Stik. izola and
AEC Kranj).’ According to the teacher, they did not issue certificates to participants
in the UZU programme at AEC Kram, because the programme was provrded as part ‘
- of the USO programme. . . '

In 1997, the age structure changed consrderably, a!though yOung adutts strl! .
predormnate at 63.12% (101). The proportmn of people over 25 years old mcreased_‘
considerably to 36.88%. We partly ascribe this increase to the fact that new target.
_groups - ungualified industrial ‘workers,  or employees training for requalifications -
enrolled in the programme. As a result, the number of participants older than 40"
particularly increased to 8.75%. Employment offices frequently enrolied people aged
25 t0 39 in traen:ng These represent some 28 13% of UZU programme pamcrpants

- We have data on education for 153 partrc:pants Note that data has also been
‘collected for participants who. enrolled in the programme but did not complete it.
" Some provider organisations - did -not provide this information. 60.13% had not

completed or had completed only primary school, 20.26% had completed the special- .

programme primary school, 14.38% had completed first or second year of two-year
secondary school,  4.58% had completed - first. and second years of three-year
secondary school and 065% had some other education. . o

Partrcrpant Actrvrtres after Completmg the Programme R

One of the main missions ‘of the ui’u programme is to motivate partrcrpants to -
change their education, life ‘and work. For -this' reason we ‘are collécting data on
further education in various training programmes, and in primary and secondary- _
. school, on permanent or temporary job-seeking and contract work, on spare-time and
on other activities, and we were also interested in whether participants had changed:

their behaviour since completing the' UZU programme. Individual provider organisations. .
did not collect such information, they only listed individual activities. The table does.

" not include data for AEC Ceije and Stik Koper, since they did not provide any data.
Some provider orgamsatlons “didn't give the precise number of partrcrpants instead:
they only Irsted actwutles or they merely rndscated the vanab!e wrthout grvtng it a

vaiue : : L

65 partampants wa!l be mcluded in varlous educatlon and trarmng programmes (USO
warehouseman, waiter, cook, -house painter, auto mechanic, professional schools,
* public: works); 21 will look for employment. Some will look for employment even
while in educatron 16 partlmpants opted for spare-trme actmtles they are mterested




in visiting cultural events at youth centres, visiting libraries and reading books (8);
painting, sports activities, reading, study circles. Some provider organisations failed .
“to give information on the number of participants, but- did send information -on -
activities. Only 4 participants ‘will not change their lives sagmﬁcantly aftef’ completlng-
the UZU programme. : ‘ ‘ :

. In 1997, 22 participants listed the followrng pOSS|bll|t1es under “other"

'« married and moved to husband’s farm (1); :

-« training in bookkeeping.- husband will open workshep {1}
"+ gompletion of vocational catering school and final exam (1),
» asked to.be considered for unemployable person status {2);
+ moved to another country - no frgures

. employment (5); .

.= rehiring on -contract redundant workers (8);

* participants found temporary .employment (4)_

5 lﬁstrectors ‘

There are currentiy 44 trarned mstructors in Stovenaa who have partlcrpated in

special training at the Slovene Adult Education Centre (SAEC) and acquired a

licence to carry out the UZU programme. Thiee thirds of instructors are - currently

active, so that last year the curricilum was taught by 25 instructors. All courses were
led by two instructors; in two instances they were occasionally assisted by athird

one. The uz2u programme  is ‘planned to be carried out by two trained instructors. -
However, the majority of organisations which engage in carrying out this programme

have only one trained instructor; in only 5 of them there are two trained instructors, -
and in one there are three. For this reason, organisations still avail themselves of

the services of visiting instructors whose training: was commissioned by  another

organisation. With all objective obstacles, it is difficult to observe the UZU programme
recommendation that- instructors should originate from the same environment as -
parlicipants in their courses. Only 11 instructors: fulfilled this requirement. In 1997, the
maijority ‘of instructors in the UZU programme were part-time employees (76%), while
the others were regularly employed by the orgamsatrons which carried out this -
programme S . :

_Curnculum

The UZU currlculum for trarmng for functronal use’ of read:ng and  writing in the
everyday life of adults is based on a mosarc of the basic subjects (calculations in
everyday lifte, creating oral and written messages, reading and understanding of
writtenr texts, communication in various social circumstances) and an interweave of
integrative subjects (motivation, -monitoring of the progress of participants and
methods to increase their general level of knowledge). Instructors should therefore
always integrate the subjects they teach and make connections between them. This




is hard to achieve, however, unless varied teaching methods, aids and materials from -
the everyday life of participants are used. The majority of instructors (43%) mtegrate .
communication with themes from the general level of information and’ cammunication, -
while a smaller proportion (36%) integrates all subjects of the UZU curriculum. A

considerable number of instructors (18%) teach students to perform various calculatlons
without connecting this subject with. the others, while 3% of them perform  only
organisational work. It has been noticed that instructors dedicate less time to integrative

subjects and more to basic ones. In certain groups, sub;ects which in our opinion are -
crucial for the life of programme partacrpa_nts are not dealt with at all, or are treafed in'
an inappropriate manner. These are as follows: education, social security, employment -

and searching for employment. Participation in educational programmes, ability to find

a job, social security and similar issues are in fact the very objectives of the uzu

programme’ and it is quite. inadmissible that these- subjects do not constltute an integral
" part of the programme or that they are treated only theorstically. For example, there

was a case in which, during the entire course, the analysed group was not even.once
sentative of for example the Employment Ofiice, Centre for Social’

Work or education; organlsatlons It is characteristic for such instructors that they do
ns for participants regarding their activities after the programme

visited by any rep

not prepare lndIVId_ g
is conciuded. fn sUG
the UZU programme fail
find themselves in- the s
" bitter and inactive than

08, naturally, it is not surprising that. the expected results of

ro, because they failed in yet another aftempt to change

“their life. The subjects studied within the curriculumn are forgotten very qurckly, |f there-_ .

Jis no opportunity for repatmo‘ d rofreshrng

Other general educational subjac_

nutrition, current’ political event.-._

personal growth, history of therr 'regr' _'._and geography

Teaching and Learnmg Methods

To a large extent, the surtabrhty of methods used i teaohmg vanous subjedts of the
CUZU curricuium indicates the instructof's: Ievel ‘of competence and creativity. These' :
methods are evaluated by observing the teschmg unit. The methods of lecturing, .
explanation and discussion predominate, but more. active methods, such as debating, -

group. work, leaming from written sources; role playing, consutting, appearances by
_ participant, dictation ‘and use of mass media. are also used

o Partrcrpants are frequently taken to visit” cuttural and other institutions in ‘the focal

community, the purpose of which is to contribute to their knowiedge about these
institutions, to” encourage them to visit cuitural institutions themselves and to increase

" the quality of their life (e.g. by going to libraries, theatres, museums, gaileries and

cinemas). Some visits are intended to enhance communication {fo post office, bus
and rarlway stations) and rmprove the paxtrcrpants onentatron in their community or

be achieved. When the ‘course is completed, its part;crpantsf” '
situation as prior to it and frequently become even more

_ ' hloh were treated the most frequently dunng :
uzZu courses last year were: culture__ commumcatron. health and disease, healthy
' quently discussed were the themes of sport o




~ are well aware of this, because only a few of them have been found not to organise

train them in everyday skllls such as wntmg, reading and caiculatron for certam
situations (at the post office or the bank). Some visits are infended to present to the . -
patlicipants the possbrhtres for further education, training and employment (é.g. visits. -,
~ to production facilities or ‘workshops). Naturaily, visits are selected on the basis of '
groups’ needs and desires, as well as objective factors, such as local opportunrtres
Groups often visit libraries, theatres, galleries- and museums. Individtial groups have
also visited other institutions, such as an aquarium, the marketplace, vine cellars, an
airport, a youth centre, a health centre a centre for social work, a Red Cross othce
a prmtmg house, etec. . : :

~ General educational subjects can be made more. mterestmg by visits of professronals
from different fields, but it is of extreme importance discussions with counsellors
regarding employment, professional carser and edication. are organised. lnstructors E

such “discussions. .A wide range of teaching houts - has been - earmarked for
counsetlmg for educahon and employment, i.e. from 1 to 24, S g

Teachmg Materra!s

Since 11992, when the UZU programme was rntroducecf certain spemal teachmg-i
materials were developed both for participants and for instructors. In . 1993, the
Slovene Association of Adult Education Centres (SAAEC) published materials for the
subjects “calculations in everyday use” and “formation of oral and written messages”.
“.After one year, it was also established that the Communication Manual was.
_.‘_mcomplete and one-sided,. therefore the SAEC no longer recommends its use. Two.
years ago, & group of mstructors was formed by the SAAEC to prepare a manual
_with: the use of special methodology, and its preparation is strll in progress

Expenence has -convinced us that ftis mpossrble to develop a manual which - would
- be equaily suitable for all groups, which makes the training of instructors the ‘more
~important. The UZU programme requires that teaching materials' and aids are
adapted to specific features of each  group and its local environment, therefore
instructors have been trained to develop teachrng materials themselves and to use
‘various teaching sources. )

The materials that’ rnstructors use to prepare’ learnmg sheets and the matenals and
aids that are. distributed to participants. in the course are monitored’ during the
process of evaluation. Over a half of instructors still use SAEC’s ‘materials, but only |
individual ories also use books to motivate students and liven up thé course. .|
Manuals and dictionaries were listed only by Dart and Alfabet in their final reports.
During our attendance at lectures we saw very interesting learning sheets and-
various materials and teaching aids prepared for individual groups but these were .
unfortunately not mentioned. in - final reports . :

There is currently no rnanual for rnstructors engaged in-the I:teracy programme but




A

'the SAEC supplements its matenals for the tralmng of instructors every- year The

’ majonty of instructors use them when. they prepare. learning sheets for~ participants;
in 'some cases they simply copy -them, but this-is not o‘esrrable A detalled fist of
teaching matenals used is given below. S

The fot!owang sources were’ stated

which data are available (Doba, Invel, Stik Mezica, inter-gs,’ Dart,  Celje Adult

" Education Centre, Institute - of’ Adult Educatlon of Manbor PCP[ Krsko Ormoz.

Adult Education - Centre).

‘2, UZU training materials for- mstructors are used by ali orgamsatlons as’ was '_ i
~ established - during attendance -at tectures but in final reports they were stated . -

. only by 7 orgamsatlons (Stlk Mezica, Dart, Ce!je Adult Education Centre; Koper -

- Adult Educatton Centre, Institute. of- ~Adult Educatson of Maribor, Zatec Adult
- Education. Centre, .PCPI Kriko, - ;
3. Grammar manuals (Slovene Grammar; ABC of the SEovene Grammar; Zlgzagging

- in the Slovene Grammar; Slovene Grammar Rulgs) -and the Dictionary. of the |
~ Slovene Language are used . by the majority of organisations, . but only 7 of them

specifically stated this in their final reporis {Doba, Invel, Stik MeZica, Diada, Kranj
.- Adult Educatlon Centre, Institute. of Adult. Educatlon of Manbor PCPI1 Krsko
- Ormo¥ Adult Education Gentre)

~ 4. Other. manuals for leatning correct: Slovene language (Teach:ng Slovene a thtle

' leferent!y, Communication for- Schools and Everyday Use; Written Commun!catron
~for. Everyday’ ‘Use; T Write, therefore I Am) were’ stated by 5 organisations (Stik.

- Mezica, Drada Kranj Adult Educatlon Centre “PCP! Kriko, Ormo2 Adult Educatlon '

Centre),

For the subject of mathematlcs in addrtlon to SAECs matenals and materials used for
- their own tra:nmg, instructors used manuais and bulletins intended to make learning .f
mathematics more fun (My Fun Math; A Short-Cut to Math Presek Bulietin}.. These
materials are used by 4 orgamsatlone (Doba Alfabet, Invel, Institute of Adult Educat:on'
.of Manbor) o . . . _

_ The analysed orgamsatlons also ‘used materials from the fields of psychology,'

. ‘communications (Doba, Diada, institute -of 'Adult. Education - of Maribor), regulatrons |
labour Ieglslatron and entrepreneurshrp {invel, Inter-es and Dart), but _atso dally :

‘newspapers and weekly and monthly penodicais (Alfabet) P o

Materials used by lnstructors arg “much more varied than those mtended for

_ participants, which indicates that instructors find ideas for lectures and exercises fiom
several various sources and then adapt them to the needs and interests of individual !

groups, A considetrable number “of orgamsatrons still use materials for participants

published by . the SAEC four - years -ago, even . though there were specific
recommendations to the contrary. This undoubtedly .means that new materials for |

partlcrpants need to be prepared mcludmg a special ,rnanual for instructors. In

21 =

- 1.-SAEC's materlals for pamcrpants are used (partzally) by 9 of 16 organlsatlons for oE




" addition, instrUctor_é"shou!d continue to be trained to search for v'arioust_eachi_ng
sources and- prepare appropriate teaching materiais. : o

‘Teaching Aids

Instructors dre supposed. to use various teaching aids to Hustrate the subject matter. - :
treated and to motivate participants to leain. The teaching aids used by Instructors - °
for different subjects were evaluated. Reports regarding this issue were ‘quite”
-incomplete. All organisations use sketches, schematics, graphs and . diagrams. Over -
a half of organisations use- visual ‘aids, such as slides, -overhead -projectors, films, -
~ete. Audio aids, such as cassettes. records and radio, are ‘used by the majority of
- - -organisations, most frequently during breaks and for relaxation. A half of organisations
- - use audio-visual aids, e.g. video players and television, a “half of them use
computers, and individual organisations also use other aids they produce themselves .
or-buy in shops, e.g. posters, maps, rulers, .photo cameras, etc. Y

Conclusions

The general conclusion  after reviewing and analysing ‘the data- gathered from the
- gvaluation is that the reduction in funding for implementation of UZU programmes -
- by the National Employment. Office and the Ministry of Education and Sport did not
affect the quality .of programines, but did lead to a reduction in the number of groups *
-and participants in UZU- programmes. The propartion. of funds allocated to individual =
programmes was not reduced. .~ ' S IR :
The structure of participants did not change significantly; most ara young, under 30;
male and female participation rates are roughly the same; and mdst participants had
compieted primary school: The aftendance figures, which were over B80% in all
groups, - and the very- fow drop-out ‘rate show that the teachers succeeded in
motivating people for educktion. ' : e -

The effectiveness of providers in this field can be ‘ascribed  to respect for the
recommendations and standards in providing programimes - motivation for education,
active forms of work in the course of the programme, adaptation of the programme
“to the needs and interests of participants, - education in. small groups, extended
meetings of groups (2 - 3 months}), creating a suitable learning’ atmosphere...(others
are possible). . I o L '

Based on the evaluation analysis, we formulated the foliowing proposals for further
development of programmes, teacher training and the introduction’ of the UzU ¢
programme into the system of adult education prograrmmes.: o s

a) Further development of the programme




* The programme must be extended to mclude themes of general mterest (empicyment -
- social security, educatron wrth specrai materrals lncludmg special 1nfcrmation and |
. how to treat it). I
~ » The programme must be adapted to new target gmups, such as empioyees or |
laid-off workers, and this must be done through research (study the need' for such
programmes for less-educated employees, study cutrent conditions on the labour
market, design the programme seek sources of fund:ng for these programrnes
-ete). .

| b) Toacher tralmng

.. Teachers must be further tralned to produce mdwnduai plans for partrclpants
'« They should be taught how:to organise materials for partrcrpants so that they wm
“.continue to be used once: the programme is over,

‘¢) Find a suitable place for the programme in the adult educatlon programme N

* The national adult “edtication programme defined the UZU programme as a
programme of basic ‘adult education, for ‘which the state provides permanent
“public funding. In coming years, this role should be realised through monitoring
of the quality of impiementation. of the UZU prcgramme and thrcugh the further
deveicpment of the. programme. .

' d) Development cf methodologres for evaluatlon and trammg of prov:ders

» The processing of : data revealed certain shortccmmgs scme are the result of
inadequately phrased’ questlons in the forms - (evaluation quesnonnalres) whlfe'

- others are the resuilt of mcnnsrstency on the part of providers and téachers who
completed the forms. We have. already removed the deficiencies in the instrumentation,
while we still need to train’ prc\nders i ccmplete the forms ccrrectly at one cf '
the evaluation workshops. :

"+ The evaluation instrumentation has been upgraded in such a way that the SAEC .
-could leave the evaluation to &n external provider, while the SAEC would work
‘on more m-depth qualutatnve research such as on pamc:pants learmng methods,

- ate, - ‘ o

'Ofga 'D_rcfehik, Alenka _'Jankc _S'prei'zer', MA, Eeier-Mciina, MA




SLOVENE ADULT EDUCATION
SCENE |

Open "Lett'er to Minister Anton de_:_ o

- At the begrnnrng of December we senz‘ a lefter to Anton Rop, mrnrsrer of fabour z‘he.
family- and social aftairs in. tha expectation that the information and’ proposals could .
. be used in the procedures for adopting the budget for 1998 and in the government
. sewngs measures We are publrshmg rhe Ietter in whofe S

ﬁ Dear Mrnlster Anton Rop, : _ :
'-,We wouid like to bneﬂy draw your attentlon to a dlmensmn of certam measures - "

planned in the Govemment which could cause serious prcb!ems in- the fleld of adult™ "

.. education. We are talking about on the one hand the state budget and on the other B
the proposed savings measures . Lo

' The state budget for 1998 gwes prlonty to the economy, pianmng only an 8 percent'- R
- increase in funding for education. This means less money in real terms for’ -the whole
field of educatlon It the past in such circumstances, adult education has always
‘paid” the lion's share of the reduction. Of .course, this is understandable, since
salaries are the ‘main expenditure in. educatlon and every cut in salaries: would aiso

mean a reduction in the quality of work. Dr Slavko Gaber, minister of education and |

‘sport, by rarsrng his voice against-the 98 budget” has ‘in his .own words reported -

“that the economy will be unable: to exploit “advantages” with the present level of

education in the workforce Furthermore, more money for research activities will not .~
produce. ‘the expected effects in the economy, dommated as-it is by uneducated or'
© under-educated employees : s RS -

- The position of adult educatlon will -be further damaged by the Governments sawngs :
measures and the planned changes™ to the taxation of freelance work. The planned
stdte ‘budget and sav:ngs measures witl heve negatwe short-term and long-term
B consequences . . . o

In the short term the Slovene Assomatlon of Adult Education Centres esnmates that -
prices of educational services will |mmed|ately rise ‘by 30 to 40%; by just 10% in
programmes - provided by full-time efmployees, but by up to 50% in programmes .
provided by freelance personnel. Associations of units of secondary schools “and
private ‘educational orgamsatlons which’ mclude adults in programmes to improve
.educat:on and the Ievel of c:wllsatlon quI probab!y also mtroduce srmslar mcreases




-. teachers and non-teachlng “staff (development of new forms .and programmes‘

. _non~formal vocatronal tralmng, compared to 156. 2% of those ‘with quahflcatlons)

I
Such an increase in the cost of educatronal servrces, ‘and even more the rmpoverrshment
of state funding, which to date has been aimed at increasing access to educatron

. assistance for -the development of non- market programmes reductron of costs of
-services' - will cause: ' :

1: A reduction in the already modest supply of educational programmes for people ;
with litle education, since educational - organlsatlons will concentrate soleiy on:,
those programmes . of market interest. e

2. A reduction in the numbers of partlmpants who pay for educatron themselves and S
in particular the less-educated (due to inadequate supply on the one hand and

- high prices on.theother; in- 1994, pdrticipants themselves paid 70% of the cost

- of providing programmes ‘of secondary-schoo! education),- who as a rule are |
'econbmtcally deprlved and Iimrt the|r spendlng pnmanty to areas essentlal for By
“survival.. .

‘3. The development of new’ forms and programmes will be rncreasmgly aimed at.'

_ programmes for target groups who can pay for expensive educatlonal services.
4. Differences in accessibility between developed and  less-developed regions of |

" Slovenia will increase; we can also expect the closure of smaller educational , |

organisations - in places with lower populatlon education levels and with ™ poorer !

* educational, -cultural and health-care service facilities (in 1992, 25% of Slovene--

mummpallties had . no.adult education organisation). .+.’

5. Abandonment of development work to promote the . educatlon of rnactlve adults E|

. (those who left educatlon too. early and received no’ subsequent education). - l‘

. |
" in all European countries, adult education is dominated by treelance staff, both ‘
|

. gonsultation; etc). In Slovenia in 1989, the ratlo between’ ‘freelance and full- time . i
‘employees in adult education centres was 11:1. Other types of adult -education |
‘organisations have slmllar ratios today This. gives the field the urgently requlred
“flexibility, since programmes are. developed and provided at the time and place
where the rieed arises. About the pace of technological change and social changes
stemming from our economic development strategy, we will just add that, by the end
- of the decade, our companies will ‘have to improve through technology, lnnovatlon
s and quality, one-half to two-thlrds of export product ranges

“In terms - of levels of educatlon Slovenla lags around ten years behlnd the
dévsloped countries. The lag is much -greater’ at the bottom of the educational
pyramid (at the last census, almost haif of the population over 25 had primary school
education or less, while the Chamber of Commerce and - Industry has studies
~ showing the influence of education on added value and.on our lag behind Eurépeéan
Union ' countries ' in terms of value added. per- "employee). Education significantly |
determines further partrcxpatron in ‘education (the participation rate of employees with
-secondary -school . education In. other countries at the start of the 90's was 1.6 - 3|
. times greater than the participation rate- of those with pnmary school "education or |
tess; in Slovenia, for example, 3.9% of unquallfled people attended some form of !
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- In Slovenla in 1 987 almost two-thrrds of adults were not active in educatron (we wrll-_
' obtain more recent figures from the international study on adult literacy); -in 1993; S
the participation rate by employees in education was almost 40% lower than the -
1982-86 average; in 1995 it was still 20% lower.: Over the same period (1992 94)_,
in other countries, employee . participation rates in education increased: i ‘Sweden,
three-and-a-half fold in Germany- by a third and in France more than twofold.

L These are just a few fagures with whrch we wish to draw attention o the rmportance
of careful consideration in adopting the budget and other state measures ‘which
could worsen the material conditions for adult education. Imprudent measurss could

not only slow down development to. date, they cauld even destroy all the results-"
achreved 50 far. . .

-

Hass;ng the general Ievel of educetron ‘and: openrng up educatrona! opportunmes to '
the -whole. population, and in particular to' those with rnadequate education, is
- probably an undisputed. goal. of ail social partners. The. proposed savings measures,
budget for next,year and the: allocation: of funds to individual areas place major
obstacles in our path towards raising the: general level of education ‘of the whole
populatron and. moreasrng adult partrcrpataon m educatlon

Olga Drofenik, SAEC.

erl Value Added Tax Make Educatron |
Even More Inaccessrb!e'?

The formation of an’ economic development poircy is a constituent part of |mprovrng
the competitaveness of any country in the global market.. : ‘ :

"The key goals' of the economrc development po!rcy of Slovenra are (Senjur'
' 1994): . '

1.

.

faster aconomic growth and catchrng up in terms of development wrth the-

developed European countries,
. greater competitiveness - of the ‘Slovene economy,

inclusion in European infegration,

4. sustainable economic development in terms of envuronmentai socral and national-
. cultural aspects. : :

'Siovema can only adapt to the market oondrtrons and ﬂows in the global market and-' s o
in partrcular the European economic area; it cannot inflience them.

In prrncsple rt “holds: that the gross domestic product depends on the productron_ :
factors whleh :nﬂuence it in various mutual combinations. These can replace eaoh '




other. This means that we can achieve a certain level of output with . different -
- combinations of production factors. We have to view education as one of the factors.
of economic development,-or at teast as the first condition for it. Viewed this way, =
spending on education is no Ionger consumptlon but becomes a d_evelopme_nt_. .
indicator. : : Do . B R IR TLLT

. The orientation of educatlon around the world is charactansed by

- The concept. of continuing “education, which- will result in two mutually linked
characteristics of future society:: lifelong learning and “the Iearnmg somety", '
The' transition from quantitative to qualitative changes in edircation; ' S
" A situation where knowledge is more important than the path taken fo achleve
it,"and sc non-formal forms of education will become recogn:sed

Due to limited natural resources, it is . pamcularly important for smalt countrles 10
"‘make the best use of knowledge and to have the best-educated population possible;.- -

we_cannot say this is true of Slovenia. The lag can aiready be seen in the formal @

education of the Slovene popuiation: 5.8% have university education; 6% have two--'
. year college education and 47.3% have secondary school education. Some 40.9% -
. of the popuiation of RS has primary school education or less, .and they w:ll soon-
‘represent. the core unempleyed in Slovema L :

The future of educatlon in ~Slovenia, particularly for this Iast group, wilf in allg'
probability also be determined by the adoption of the law on value added tax, which -
is due o replace the present sales tax on . 1st-January 1999. This should also- fulfif. -

 one of the key conditions for Slovenia to join the European Union, where this foim © -

of taxation is compulsory. Value added’ taxpayers will be evetryone carrying out any.

form: -of ‘profitable activity on the - terntory of Slovenia or everybody who in the ° -

previous year generated taxable turnover exceeding 2 million” tolars gross. Value;
added tax is in fact a simple tax charged on all trade in"goods or services.

- In comparison with the present system of sales tax, there are no and will not be
. any significant differences. Ordinary’ citizens, as the purchasers of goods or services,
~-are still the end users and thus pay the full tax. Sellers of goods. or services will
only pay taxes an the amount remaining ‘once the input tax has been deducted_'-; :

Nevertheless, they must have the ‘appropriate records, documentation and invoices. .

Also, W|th the establishment of a unified database of all ‘taxpayers, ‘greater. .
supervision will be ‘possible. Due to the increase in the number of taxpayers, the
introduction of value added tax should increase state revenues and the possibility
of evasion will be lowér. A uniform 20% general tax rate is anticipated which would
‘pnmartly simplify calculation of the tax. In practice, however, this means a considerable
- increase in taxation on everything hltheri:o taxed at a Iower sales fax rate (culturaf
services, food school materigls,...). : ‘ -

Article 35 of the Iaw on value added tax- ||sts tax exemptlons These mclude pre- i

_school education services and education for children and young people, school and. ; .
._umversrry aducation pro\nded by pubhc Iegal entatles mciudmg products and servuces S




closely related to these activities, What about othér educational*services, which are
" currently taxed at 5%? They will become more expensive and increasingly maccesmble
1o those who, because of their poor socral situation, need them the mast..We. can

filustrate the readiness of individuals and families to finance their own: “éducation.’.
. using data on changes ta the structure of financing - of participatiort i secondary_ E
I school programmes for aduiis: the share of the individual in the price structure has
increased from 41% in 1989 to 70% in 1994, while companies’ share in the same . .

period has declined from 52% to 24%, and the state's share from 7% to 6% (Source
0. Drofenik, SAEC 1996). . .

B beileve that the Government must give all forms of education exemptrons from '

value added tax and thus increase - educational access for young people, the .

-_unemployed, and. the under-educated, as well as for ail those interested. Steps must
be taken to increase the motwatron of individuals - and -companies to fmprove
knowtedge and thereby rnﬂuence economic development. . ‘ :

: Alenka Gorza Cretnrk Siovene Assocratron of Adult Educatron Centres?,

Training Teachers for t"h_e Third Millennium.

On December 4th the second,rautumn part of the conference Teacher Trarnrng at'-'.
the Start of the Third. Millennium- was held at the Faculty of Education of the
University of Ljubljana, organised by the Faculty on its 50th annrversary inL
conjunction with the Faculty of Education in Maribor, the Faculty of Arts in Ljubljana *

and the Ministry of Education and  Sport. The first part in the spring was well '.

attended, diverse and pro_b_lem-cent_red and the'second part brought together around
eighty -teachers and staff in higher education, primary and secondary school -
- teachers, - adult educators, tutors in children's homes and nursery schools, head -

‘teachers, experts from pubhc institutes, ‘researchers and- other people. concerned .

- about the role’ and knowledge required of teachers in the comrng millennium. -

- The conclusions of the spring: part of the conference were - co!Eeeted in a- specrat_ _

“publication " prepared on the basis of the' resolutions and teports on the work of -

‘individual groups,-and additions and proposals made by individual members of the
programme committée. These and other papers formed the basis of the discussion -
. of possible solytions and- strategres in further education for teachers. Conference

‘delegates divided: inta four groups to formufate proposals, and these will be abie to -
. set the foundations for the preparation of a binding document which would govern c

‘the education and tramrng of teachers




Untrke in the spring, when workrng groups were composed for fields of educatron thls »
time groups contained representatives of very different fields - from nursery schools to
aduit education. lnterestrngly, adult educators found some points ‘of contact in ‘terms . |
of the need for special knowledge and the marginalisation of our field. In any event,
such. work limited the possibility. of concentratmg on the problems in- individual fields,
. in our case adult education. For this reason, this report restrrcts rtself 10 problems :
. frndrngs and’ resolutron refatrng 10 such education. :

Returmng to the spnng part of the conference where we worked in. an mdlwdual
group for our field, our group consisted of twenty partrcrpants who addressed two

. sets of rssues in the|r ‘papers and drscussrons

'+ general questrons of teacher educatron and
+ .education for adult educators..

The two reporters Dr Barica Marentié Pozarnlk and Joze Miklavc MA defmed the
basic thesis and central issues. in the. following points: : :

‘e impértant components of ‘teachers’ ‘special - skills (eg communrcatrons skrlls
special methods) and how o acqurre them dunng studies. and the probatronary
period; .

"« evaluation of teacher educatlon and trarnmg programmes; N

* the training," status . and worklng condmons of “teachers of teachers” =

« competence in adult education; :

= flexibility  of educational paths,,_ _ o

. teacher educat:on as lrfelong {earning, etc S

Desplte the lmportance of all these and other rssues the group proposed that the_- -
“second ‘part' of the conference should focus only on one -embracing theme, tinking -

' theory ‘and practice in teacher sducation. The different organrsatton of work at the -
autumn. conference, the' composition of groups and time limitations alf guided the. -
~debate in our group c¢onceming adult education to the following conclusion, which
in fact is not too dissimilar to the proposal- from the flrst part and was prepared by .

' the organisers prior to the conference . :

"In the adult educatlon group‘ the dlsoussmn also touched an SpEClal tralnrng'
- programmes in the adult education’ system. Current teacher and adult-educator

" . training programmes (compulsory, rnstltutronaI) were . critically evaluated as out of

. ‘date, and, in terms of organisation, as showing classic school-didactic. rigidity. One -

of the solutions is o modernise (contents and methods) these programmes while the - -

- other. - probably more eﬁ‘ectrve -'is to demonopollee and expand prowsron in terms
of cornpetrtron ; ! . .

We will have to deal wuth thrs conclusscn which is rarely mentroned outside adult—
" education circles, for some time to come. We all agree that aduit education needs’
- providers - with additional, specrfrc ‘knowledge, and it is true that this is: also
presctibed, But the programmes as they are now follow neither the (ever mcreasrng)-
: . demand nox the capacmes of educators regardlng methods. of acqurnng such .




methods. Information from part|CIpants themselves persuade us to consider the stitability
of the contents. -In planning traming programmes in adult educat:on we must be
‘ aware of two things. :

Fsrstly. we train educators for practlcal work, we try to “arm’ them wath teach:ng and -
adutt-educatlon knowledge which will bring them as éducators closer to partuc:pants O
* and at the same time bring participants closer to knowledge and promote the desire
for ‘further learning. Thus #t would not be unreasonable to refresh the contents,
possably introducing new, more appropriate contents. When we talk of a “monopoly”, - :
we are primarily considéring the fact that this know[edge is ‘evidently not gathered -
~all in one place or in a few individuals, and that moreover it must be taken from
- .wherever it can be found and transferred in -the most practrcai way poss;ble to o
participants. o : .

_The second aspect is ':adaptétien to the edu'cators themselve's. The ,der’ﬁa’n'd for .the_m ‘
will continue to rise, while at the same time, with raré exceptions, in the future they

will not be experts specifically- employed for work with adults, but they- will come.
predommantly from the ranks of teachers of young people. Adult-education knowledge -

is thus even more urgent, while on the other hand legal requirerments - will probably
" in ‘most instances be the main motivation for training. Rationalising the contents with
‘the emphasis on modern and su:table methods and forms of work, and organisatlonal-

) |mp!ementatlonal f|9XIbﬂlty will: thus be essential. This doesn’t mean- fowering

. reguirements, but it does imply.the possibility of trammg in sections, modules, etc., -
-geographically as close to participants as possnble and espemally where the: training . -

, is of the highest quality. If as one of the principles of aduit education we stress the

possibility. of achieving the required standards .in a variety of ways, then there is no "-:j
real reasaon that something simitar (for’ example) shouici not he amplemented in the:' :
tranmng of their educators. . : :

APIREE S S T J_ankb_eerlogar; _'MA. SAEC




Education for the Unemployed in 1997,

- Attentive Novitke readers would have noticed in 1996 that we neglected to publish
data on education for the unemployed. Last year we were waiting for the results of -
the 11996 report of the National Employment Office. Since it came out somewhat later
- thari usual, we simply forgot to publish: analysed ‘data on unemployed people in
education. in 1996, For this reason, this year we decided to . publish: ﬁgures on.
“education for the unemployed as soon as December's monthly figures for. 1997

came otit, since the data on unemployed people in education from January- 1st 1997

' until the end of the year were shown in the combined table. However there IS stlll‘
ho commentary from_the Natronal Employment Office. R S

. We will aliow ourselves bnefly to comment oh the mrtral data on unemployed people

in education” in 1997. Before presentinig the .information on education for the
" unempioyed by type of- programme in the table below, we will describe the
‘classification of programmes-used by the National Employment Office since January
“1st 1997 following the adoption and introduction of new standing orders on the
:mpiementatson of programmes of the active employment policy.? :

.The Standlng Orders on the lmplementatlon of Programmes of the Actlve
Employment Pol:cy deﬂne the followmg active empioyment policy- programmes 3

N progremmes of, assrstance in"planning career paths and employment—seekmg, C o
2. programmes of” sSSrstance to employers, - . _ Yo el
"3 unemployment-preventron programmes R .

4, programmes for the activation ‘and employment of unempioyed persons

The' programmes for the activation and employment of unempioyed persons-_ :
‘consist of the following programmes:* : . :

1. tramrng and eduoatlon programmes _

2. employrnent—promotlon programmes _

3. self-employment promotlon programmes
4, publlc works programmes

Trarmng and educatlon prograrnmes consist of:s

" 1. Programmes of psycho-socral rehabilitation: the ‘standing orders state that programmes -
* of ‘psycho-social rehabilitation cover workshops of various forms and extended’
training programmes which encourage unemployed people to become: actwely
“involved in the labour market and to allow them to become fit for work. _

2. Educational programmes: these programmes_ extend to programmes for the
acquisition’ of a vocational ~ education, programmes. for functional tralnlng and"- :
.tralnlng programmes for work: of difficulty ievels Iand fl. '




3. Tralnrng programmes W|thout Iabour relatrons the standrng orders state that the '

training programme. without labour relations runs at employers or at educat:onal: S

institutes. The programme is provided in real work processes, the purpose being
employment in a specmc field of work, and" generatly Easts up to three months '

Empioyment promotion programmes ‘cover:®

1. training programmes with labour relations, : ' : :
2. programmes promoting the emptoyment of people w;th dasabrirtses and dlfficutt -to-
] employ -people, " -
- 3. employer-contribution rebate programmes
"4, Eump sum payments for new employment

. -The ciassrflcatlon of programmes of the active emptoyment poiacy provadmg educatlon.
. ‘and training. to the unemployed clearly shows that a somewhat different c[assmcatlon

.has been used than was the case before 1997. Those programmes for the actrvatron.;
- and employment of unemployed peodple which focus on education and trarnlng for

the unemp!oyed in 1997 can be seen in the table betow

Perticipation rate-of
all unemployed (N =
128,189)in %

Type of educational - Number of
or training. - unemplayed peopie
programme . invoived:.

- | Proportion of invo!ved‘
unemployed in %

Programmes of - o
assistance in AT L : R I
planning career paths e 4692 0 T Bte2 Ll 3.7
andempioyment- R
seeking -

: Ipsycho-social: A 1,266 0 | 84 S N / B
rehabilitation ) T e T e R

Programmesior | . oo 0 R Rt
_[functional training v 2'484 | 16.5 : 19

Programmes forthe |~ . - L L 15
acquisition of a .. 1,955 [ 13.0 : =
vocational education | O I .

USQprogrammes | - 444 | 30 - | . 30
Trairting progrt-tmmee S . R : . o
without labour S & £ B S 0.8 L 0.09
relations I : : o

| Training programmes | - . R 1
| with labour relations - o 4057 o 2re 3.1

frew | o ys017 | 1000 | 117

Table F'amcipatton in educational and trarmng programmes, January 1st - Deeember 31st 1997 in the
.Ftepublrc of SIovema’ : - . . : -

Programmes of . - |. T AT _ DR R DO




Fram the data in the table it is clear that 11. ?% of the average unemployment rate in
1997 (128,189 people) were involved in education. Compared to the participation rate -

" in 1996, which was 15.1%, the education -participation rate for the unemployed in. 1997

felf (in 1996, 18,110 unemployed people were mvolved in -education, whrle the average
level of unemployment was 118 799) e

E..ooklng ‘at the ratios’ between mdrwdual types of programmes we can conclude that- -
the share of the first three types of programme has falten- somewhat (m 1997 the -
" combined share of these three types of programme was 56. 1%, while in, 1996 these .

" programmes were classified into one category, functional tratnrng programmes; with -
a share of 63.8%), while the proportion of training programmes with labour relations - -
~.increased (from 19.2% in 1996 o 27.0% in 1997). The proporllon of partrcrpatlon in .
educatlonai programmes | remalned approxrmately the same ' . oo R

) The National Employment Ofﬂoe will Iater present the Teasons for the reductlon n
the number and proportlon of unemployed people involved in edication and training .
in 1997 compared to the previous year, probably in its annual report. We can only-
conclude that it was certainly. not ‘caused by a deol:ne in demand for .education and
training for the unemployed in 1997 (difficulties in passmg the budget Iast year and' '
dlstrlbutron of. fundlng for lndlwdual activities). _ . '

We hope’ that 1998 will .see more unemployed peopie partlolpate in eduoatlon and'- '

- training, and ‘that 'we will reach the 20% partlcapatron rate by unemployed people in

education, which is the Iower limit . of participation "in" other European. countries {the .

i rate_varies -from 20 to 30%), of course in line “with the ‘need for individual types of

: * programme. In particular; more unemployed people should be mvolved in programimes .
-to. acquire an education. The annual. report “on . education for the unemployed.-
prepared by the Ministry of Labour; the’ Family and. Social Affairs and the Ministry -

- of Education and Sport (and adopted by the Government of the Republic of - -

~Slovenia) will certainly help towards this, and it is foreseen in the new draft Law on
Employment and Unemployment lnsuranoe Preparatlon of the annual programme for
the next school- year has already begun. We hope the - programme  will be -
implemented and will enable: unemployed people without any vacation,” who * are in
~-a bad pOSItlon on the labour market 1o obtain thelr first vocation and thereby greater o
-opportunatlee for new employment ' . . _

. T_anja',.Villé' Klenovdek, 'MA", SAEC

2 Standing Ordérs on-the !mplementalion of Programmes of the Actlve Employment Poilcy Nat|onel Employmem
Office, Ljubfjana, 1996, )

" -ibid., p. 11, article 5

Ibld., p. 16, article 29, - -

ibid., p. 16, articte 30-.

ibid., p. 20, article 43 : R ’

- Seurce: National Employment Ofﬂce, Monthly lnformanon December 1997 p 44
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Invitation to a Meeting of the
| lnternat_ional_ ISCAE Society

The: lntematlonai SOcnaty of Ccmparatwa Aduit Educat:on ([SCAE) is_organising the’
second meeting of researchers . in the field of comparative adult education. The
" meeting will be held September 10th-12th in Radovijica. It is intended to ‘present :
khowtedg’e and experience which' participants have gained in their present and past
work in comparative studies, to transfer new ideas and generally to establish

contacts batween experts in the fleld Work in small groups will allow all* participants )

to play an actwe rcle and tc establlsh contacts w1th those actwe in comparahve.

_educataon o

The ISCAE was founded over thrrty years ago The ccnference in Exeter was an -
- important event in its initial development. At this historic meeting, parﬂc;pants defined
the basic characteristics of comparatlve studies in adult education as: :

.+ the subject of research must refer to the educatlon of adults and must deal with - -

probfems in this field; - :
.. problams and questlons set ‘must be based on at least two s;tuatlons (countrles
_regions, circumstances), .
. = research projects must go- beyond mere descnpuon of phenomena in: adult '
educataon and must detect and determme the underlylng causes ‘and characterlst:cs
- The last meet:ng of researchars of . comparat:ve adult education was in Bamberg in -
1995 ‘involving 32 experts from “all -over the world. Membarshrp has mcreased
consnderabiy in the Iast three ‘years to almost 80

'Apphcatlons and Pnces

To partfcupate in the mternatlonas meeting, appty to Jasmma Mirdeva, S!ovene Adult
Education Centre, Smartinska 134a, 1000 Ljubljana, telephone: +386 61 1842 590. ..
-or +386 61 443 417, fax: +386 61 445 881, e- matl Jasmina mircevaZacs-saec. sino
Iater ‘than 1st June. - : o . .

The fee for partlcrpants IS DM 250 in_ the tolar countervalue The price mcludes L

patticipation, working matérials to be received at the conferance and other material .
costs, the cost of excursions and- participation in . cultural ~events. Accommodation -

costs per parttcnpant are DM 240" in the tolar countervatue which covers three days b

| full board.




If you plan to present a paper contact preferably . not later than Juna 1**t by :

transmﬁtmg an abstract, as soon as poss:ble - :
M:chal Bron, .

Reykjavik-Gatan 124, 75263 Uppsala Sweden . AR g

“Tel.- Home 46-18-518621, office 46-8—5858 8306 or 46-70-6962389 S

Fax: 46-8-5858 8012.. -

E-mail: mbron@hotmail.com.

Jasmina Mirdeva, SAEC




Area: (sq km): 20,256, Population: 1,990,600, Population growth (%) -0.3,
Density (inhabs. / sq km): 98.3,. Population of Ljubljana (capital). 330,000

we’lowan}e, ru?Jskova'us, ruzvol, lrrfonhacl;sho srecliite, izobrn.‘éevon]e
oonwlﬁng !eseurch. devefopmem. mfo—centre. aducation. .




