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=====  History of Adult Education in Central European
Countries -

The fifth Symposium on the History of Adult Education in Central European Countries,
which dealt with the 1990's, drew to a close in Rogla on 3 July 1988. Some 42 experts
from Austria, Croatia, the Czech Republic, Germany, Hungary, Kerea, Poland, Slovakia
and Slovenia participated in the symposium, which was opened by Janez Podobnik, the
president of the National Assembly.

The papers and presentations discussed the history of adult education in the recent period
known in Slovenia ag the transition. The problems facing adult education (e.g. a lack of
public interest in such education, the decline of adult education programmes that entail
personal growth and development, the absence of education programmes for democratic
citizenship) in Central and East European countries were mainly presented, while approac-
hes that experts see as a possible way out of the unfavourable situation were also pointed
to. There were also contributions that identified new trends and programmes in individual
countries (e.g. the University of the Third Age in Slovakia, Slovenia's national adult educa-
tion programme, post-graduate teacher training, innovations and continuity in adult educa-
tion) and that analysed new developments (e.g. the social goals of childcare and educa-
tion, the effect of the internet on education, the state's influence on research and develop-
ment work).

The fifth symposium on adult education should see the end of discussions on subjects
from the recent era. However it would be a pity if this were really the case. [n the path taken
from the first symposium in 1995 to this year's meeting, all of us involved in adult education
have had the opporiunity, either at the symposiums themseives or through the procee-
dings, 1o study in detail both the history of adult education in our own countries and the -
history of this field in other Central European lands.

Of course there were not enough symposiums for anybody to uncover the wealth of any
nation in the field of adult education and studying. Many more are needed. Let us say that
the first steps have been taken, at least in Slovenia, towards better knowledge of what has
happened in the field of adult education throughout the centuries. But this is not enough.
The field needs to be delved into further, bath for reason of our historical memory, and so
that we can get to know one another better, inside and ouiside Europe. Perhapsitistime to
take a more detailed look at developments in adult education in particular periods and in
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particular areas. Symposiums are one of the forms we have at our disposal. It wil be even
better when we have research that will allow at least us to discover the past of adult educa-
tion and preserve our findings for future generations. Needless to say, contributions on this
subject at international meetings are also a unique calling card from a particular nation.

Dr Vida A. Mohordié-Spolar, SIAE
_—— Preparing for the fourth Lifelong Learning Week

Having organised it three times, we at the Slovenian Institute for Aduft Education can conc-
lude with satistaction that the Lifelong Learning Week justifies the resolution of the Govern-
ment of Slovenia stating that it is a project of national importance linking diverse providers
of education and learning in Slovenia and participants of all generations, and that it makes
an important contribution to the implementation of the strategy of lifelong learning in our
society. The encouraging figures - 59 providers and around 500 events in 1996, 129
providers and nearly 1,000 providers in 1997, and over 260 providers and around 1,500
events in 1998 - show that institutions and individuals, municipal autheorities and the state
all support this form of prometion of learning and education, and wish to continue to do so
in the fulure. :

The fourth Lifelong Learnirig Week (LLW or Week) will be held from 18th to 24th October
this year, forthe first time, it will have a common theme, since some of the events will mark
the international year of the elderly.

Once again this year, the prime mover and coordinator of the Week is the Slovenian institu-
te for adult education, while the National LLW Committee at the Ministry of Education and
Sport, which brings together representatives from various ministries and other areas of
public ife, has a guiding, umbrella role. The numerous national and local providers and
participants, of which there are more every year, give the week real substance and diver-
sity. Providers include formal and non-formal organisations, groups and individuals. Toget-
her they plan, organise, implement, support and promote learning and education in their
ervironments, whether this be their main or secondary activity, professional, voluntary or
amateur. By presenting their activities, including those requiring visitor participation, and
through numerous formal, social and cultural events, they inform the broadest possible
public of the importance and ubiquity of, and opportunities for, learning.

The vast majority of those who have previously been involved in the Week will also take part
this year. We concluded from last year's survey that they will not so much extend their
activities as improve quality, adapting them to specific target groups and increasing the

.
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scope of events involving visitor participation and expression of creativity; also, they will
organise themed days, and to a greater extent tie into, and seek support and coordination
from, their local communities. The Slovenian institute for aduit education will play a certain
coordinating role, and will also invest a great deal of effort in preparing joint promotional
materials.

The SIAE has formed a number of working groups for LLW. The renewed SIAE working
group for LLW 99 has already started work, and consists of;

group for SIAE awards for outstanding achievements in aduft education; this group
consists of Zdenka Birman Forjani¢, Melanija Kongina, Olga Varl, Maja Koro3ak MA,
and Darko Mali as the group leader. The basic task of the group is to encourage
individuals, groups and organisations to repert their own or others' learning achieve-
ments, through which they have succeeded in changing themselves, achieved perso-
nal growth or made positive changes in their surroundings. The group performs all the
required professional work for decisions in the SIAE Awards Committee and every
year ensures promotion of award-winners.

group for work with local community providers; this group brings together Erika
Brenk, Maja Korosak MA, Olga Drofenik and Zvonka Pahernik Pangerc MSc as the
group leader, as well as external data processing and design staff. The basic task of
the group is to encourage and coordinate individuals, institutions and local and natio-
nal authorities to participate in the organisation of events concerning learning and
education which illustrate the lifelong nature of the learning process: they present
learning activities of population groups of different ages, for different purposes and
with diverse contents. The numerous providers (last year there were over 260} organi-
sed around 1,500 events, through which in their local environments they help to break
the deeply rooted conviction in Slovenia that leaming and education are primarily a
matter for schools and the young and in part an obligation finked to professions and
jobs. The group’s work has an important influence on the realisation of the concept
and strategy of lifelong learning: learing and education at all stages of life, for all
social roles and with all the contents which a person needs for the physical, intellec-
tual, agsthelic, emetional and spiritual aspects of their personality. The preparation of
the report on and plan for the Week for discussion and adoption by the Government of
RS involves a great deal of work.

group for opening ceremonies; this group brings together Ester Mozina MA, Tone
Lenar&ic MA, Melanija Konc¢ina, Maja Korosak MA and Natasa Elvira Jelenc as the
group leader; outside members are also expected. The group is responsible for the
creative, artistic and organisational aspects of ensuring that the LLW opening cere-
monies provide adult education with a splendour appropriate to its mission, and draw
the atftention of the professional and general public to the recipients of awards for
outstanding achievements in adult education.




« group for SIAE professional events: this involves Dr Angelca lvancic, Tanja Vili¢ Kle-
novsek MA, Metka Svetina, Ester MoZina MA and Sonja Klemendic as group leader;
the basic task of the group is the planning and implementation of SIAE professional
events duting LLW, which contribute to recognition of innovations and achievements
in adult education, both at home and abroad, as well as to the establishment of lear-
ning as a lifelong process in all areas of human activity and in all circumstances.

The basis for the groups’ work is this year's work plan, as discussed by the National LLW
Committee under the leadership of Dr Pavle Zgaga, state secretary at the Ministry of Edu-
cation and Sport and published in the first issue of LLW-News. All groups have already
prepared plans for this year.

The awards group has of course already completed more than half of its task, since the
deadline for the registration and selection of award winners has already passed. Group-
members spent a great deal of time encouraging and advising proposers of awards, prepa-
ring materials for the sessions of the SIAE awards committee and preparing materials to be
used this year to promote the work of award winners.

The group for work with local community providers prepared the publication of the first
issue of LLW News, was responsible for the first promotion of this year's LLW events at the
Slovene Education Days in March this year, prepared the LLW brochure and other promo-
tional materials, and worked with the Nasa Zena women's magazine to publish a special
supplement about LLW 99, Quite a few of their tasks this year are innovations and will be
introduced by the time of LLW 2000 (issuing of a commemorative postage stamp, re-
design of the LLW corporate image, selection of partners responsible on the regional level
for the promotion and coordination of events during LLW).

This year, the group for the organisation of professional events will once again ensure the
operation of the telephone hotline at the Slovenian institute for adult education during the
LLW. Last year, this was a very significant activity, with some 60 people calling in the first
three days; every day, SIAE staff and outside workers provided answers, & process which

* over the three days lasted almost nine hours. Again this year, the group will prepare an
adult education colloguium. The title will be Aduft education for active citizenship: neces-
sity or utopia? This is also an area defined in the professional basis for the national pro-
gramme of adult education as a priority area in the next decade.

The cpening ceremonies group has also begun wofk; it is preparing everything required to
ensure that the opening day is an unforgettable experience for all visitors, especially for
award winners.

Olga Drofenik and 2vonka Pangerc Pahernik, MSc, SIAE




——— ‘Announcement: Slovene Adult Education Cen-
tre has a New Name

Slovene Adult Education Centre Has been renamed. The new name is: Slovenian Institute
for Adult Education. ’

% ~ The Comparatf:ve Adult Education 1998 Antho-
logy has been issued

A review of the history of adult education thought points to the importance of international
cooperation in its development, either in the form of indirect transfers of knowledge and
information and the exchange of experience, or in the form of direct meetings, communi-
cation and the formation of new knowledge. In the context of globalisation and the interna-
tionalisation of findings, many names, such as Freirre (Brazil) and Grundtvig (Denmark)
have become internationally established, while certain theories, trends and forms of edu-
cation have become generally accepted and remain very current and frequently used gui-
delines and models in adult education. Let me mention just a few examples: the Canadian
Antagonist movement, the Danish Folk high schools, orthe Swedish Study circles. Com-
parisons between these models, theories and forms, and their implementation in different
spaces (environments) and times are undoubtedly an important adult-education challenge.

Itis thus no coincidence that many international conferences, scientific meetings and world
congresses, such as the International Conference of Comparative Adult Education in Gha-
na, the World Congress of Comparative Adult Education in Prague, the Unesco conferen-
ce in Hamburg and the international conferences on comparative studies of adult educa-
tion in Bamberg and Radovijica, devoted to the study of comparatwe problems, have been
and continue to be organised.

The last two of these conferences in Bamberg and Radovljiica, which this article will dis-
cuss further, the anthology Comparative Adult Education 1998, which was recently is-
sued, stressed those aspects of adult education which study and compare the approac-
hes to adult education in two or more countries or regions. Such comparison, on the basis
of certain methodological standards, should shed light on the similarities and differences
and should contribute to providing an explanation for them.

The Comparative Adult Education 1998 anthology comprises selected papers from the
last two conferences, in Bamberg in 1995 and in Radovijica in 1998; these conferences
* were organised by the International Society for Comparative Adult Education, ISCAE, in
conjunction with the University of Bamberg and the Slovenian institute for adult education.




The anthology was edited by Dr Jost Reischmann, Dr Michal Bron Jr and Dr Zoran Jelenc,
and coniains 23 papers by authors from nine countries. The anthology has five themed
chapters.

The introduction by the president of the ISCAE Jost Reischmann, which discusses the cha-
racteristics of international and comparative adult education, is followed by the first part,
Philosophical and theoretical bases. This chapter contains the following papers: Deve-
lopment and basic principles of international and comparative adult education research,
Joachim H Knoll; Comparative adult education; some reflections on the process, ColinJ
Titmus; Standards for studies of comparative aduft education, Alexander N Charters; Com-
parative thinking and the structure of adult cognition: epistemological and methodologi-
cal challenges of comparative adult education, Marcie Boucouvalas; and The end of the
ideological and historical debale: influence on the philosophy of continuous adult edu-
cation, Dilnawaz Siddigi. This chapter discusses some fundamental guestions of comparati-
ve adult education studies and touches on the standards, principles and methods of re-
search for comparative studies. However, this primary theoretical problem masks practical
issues which are commaon to the daily work of researchers and providers of this type of
education, and which can ornly be solved through a joint and holistic approach. In this context
and in the discussion of norms, standards and approaches for comparison, M. Boucouvalas
disctisses models of thought which derive from the cognitive development of adults. In the
author's opinion, these models are of key importance in the conceptualisation and planning
of comparison, and are also important in the further formation of the methodological ap-
proach. Starting from the nature, history, causes, goals and principles of adult education, C.
Titmus attempts to determine the common and divergent contents of comparative education.
In this, he did not so much study concrete methods of research as discuss the theoretlcal
assumptions, which in his opinion are of fundamental importance.

In the second part of International Comparative Studies, the authors provided some
international analyses: Understanding adult education in Europe and America: similari-
ties and differences, Dudan Savicevi¢, Topics of study circles in Slovenia and Sweden,
Nevenka Bogataj, Policies (guidelines) of aduft education and the credil-bank system
of participation by adults in South Korean and American higher education, Eun-Soo
Choi, National strategies of aduit education, Zoran Jelenc, Effects of the methodology
of intercuftural studies of the value systems of adults: with emphasis on comparison
between South Korea and Australia, Kwan Chun Lee and Adult education week. Austra-
fia and Stovenia: first attempt at comparison, Roger Morris. These papers differ in their
fields of comparison and their extent, indicate differing outcomes and similarities, and also
draw attention to the difficulties and limitations of this type of study. On the basis of histori-
cal comparative analysis and the method of study of contents, D. Savi¢evi¢ pointed out that
comparative guidelines always derive from certain frameworks and social conditions. Even
the role of state determination and conditioning of adult education varies considerably in




different contexts. In this context, the paper of Z. Jelenc is fairly indicative, as it considered
the problem of the existence of national programmes of adult education in certain coun-
tries and attempted to identify some of their common contents.

The third part, Problems and traps of international comparison, addresses the barriers
to this type of comparison. The issue is given substance in the following papers: Globa/
prospects and mileslones in adult education: a critical reanalysis, Jost Reischmann: Prob-
lems and traps of comparative adult education: some comments on the research pro-
cess and on comparative historical studies, Barry J Hake; Indicators of “The learning
society”; Methodological aspects of the international research project, Wolfgang Jutte;
Some questions concerning international partnership and the area of international adult
education research, Zoran Jelenc; Experiencing the dialogue approach, Madeleine Blais, |
and Translation problems and the importance of terminology work in comparative aduft
education, Wolfgang Jutte. The papers point out that research work not only reveals prob-
lems but also offers solutions and provides certain development guidelines.

The fourth section, Infernational associations, presents the operation, characteristics
and initiatives of certain associations which consider comparative problems: the Interna-
tional Society of Comparative Adult Education ISCAE, the European Society for Research
into Adult Education ESREA, and the Unesco conference on adult education and on the
prospects for lifelong learning CONFITEA. These were described by Jost Reischmann,
Barry J. Hake and Paul Bélanger.

The fifth chapter documents the 1995 and 1998 ISCAE conferences. Both reports, prepa-
red by Margaret Charters, provide impressions of the research, quality, cooperation and
atmosphere of the two academic meetings.

The appendix contains the two Unesco documents which opened up the field and which
gave certain guidelines to the whole area of adult education.

The Comparative adult education 1998 anthology undoubtedly combined, expanded and
deepened knowledge from the field of comparative studies. In the anthology, the authors
presented some of the main goals of comparative studies, including leaming “from each
other”, preserving diversity, understanding for people who think differently, encouraging
inteflectual curiosity and understanding systems and orientations of development models.
At the same time, the anthology is an extensive publicity work which concentrates, docu-
ments, brings together and analyses the rich experience of the field. The anthology also
raises new issues, thereby encouraging new comparative challenges.

The book can be ordered from the Slovenian Institute for Adult Education, Smartinska
134a, 1000 Ljubliana, Slovenia by fax, mail, E-mail or telephone, or by simply filling the
form enclosed. :

Jasmina Miréeva, SIAE




=———— Evaluation of Adult Education Trials

In a spring issue of Novitke, we reported on the progress of work on the evaluation of trials
of higher professional adult education programmes conducted by the Slovenian Institute
for Adult Education and the Vocational Education Centre of RS, We briefly described the
methodology which we will use to monitor the trial introduction of new higher professional
education programmes into educational practice. Taking account of the specifics of the
area of adult education and the requirements set by the economy in the area of vocational
and professional education (or of the development of educational programmes in this field},

we involved the following subjects in the monitoring of the trial introduction of educaticnal
programmes:

s tgachers participating in the relevant educational programmes,
* educational programme leaders,

» practical education organisers,

+ practical education tutors within companies,

+ educational programme participants.

We will gather data on the suitability of higher professional education programmes, as well
as their potential “weak points” and “deficiencies”. Encountering and comparing the opi-
nions of a range of subjects increases the objectivity of the results obtained and contribu-
tes to improving the quality of proposals for pessible improvements to the educational
programmes.

Progress of the evaluation of the Catering and Tourism higher professional education pro- - ;

gramme for adults

In line with the evaluation plan, which (on the basis of defined methodology) defines in
detail the monitoring of trial higher professional education programmes involving adults, in
the first half of 1999 we implemented the first two phases of the evaluation of the Catering
and Tourism higher professional adult education programme provided by the Higher Pro-
fessional Catering and Tourism School in Bled.

We conducted guided interviews with lecturers who have already completed classes (in
their subjects) for the first generation of enrolled students. in the first phase of interviews,
we also included the educational programme leaders and the organiser of practical educa-
tion within these educational programmes. It emerged that it is very important for the edu-
cational organisation and the institutions performing the evaluation to work togetherin pre-
‘paring and coordinating the evaluation. In cooperation with the educational programme
leader at the Bled Higher Professional Catering and Tourism School (coordination in sche-
duling interviews with lecturers), we were able to conduct the first phase of interviews
successfully and without disruption. We will hold the remaining interviews with lecturers in




November, once they too have finished their courses and are able to tell us of their expe-
riences of the educational programme.

in the first few months of this year (March/April) and in line with the evaluation plan, we a'lso
performed an analysis of the documentation of the two educational programmes and pre-
pared an interim report on the progress of monitoring and the initial results.

. The analysis of the documentation of the Catering and Tourism educational programmes -
contained the following data:

« data on education participants {previous education, employment status, age, work
experience, etc.);

« data on practical education (recognised/non-recognised practical education, criteria
for recognising practical education);

+ data on lecturers (professional education, professional examinations, teacher trai-
ning, etc.);

* data on material conditions and work premises,

The analysis of the documentation of the educational programme represents an important
segment of the evaluation research for three main reasons:

+ we can often obtain from the analysis of the documentation alone useful and valuable
data which, given subsequent correct connections fo the characteristics of the edu-
cational programme, can say much about the suitability of the educational program-
me and its implementation for specific target groups of participants, about the suitabi-
lity of personnel conditions required for a particular educational programme on which
to a large extent the educational effects are dependent, etc.

»  We do not need to collect data (especially quantitative data such as success rate,
drop-out rates, transitions between years, educational/demographic characteristics
of participants) using other evaluation instruments. We can thus concentrate in the
interviews we conduct with lecturers, participants and educational programme lea-
ders on {more qualitative) data and information on the programme which could not
otherwise be obtained.

* The initial analysis of the educational programme itself and the data on the program- -
me represent the basis for decisions about which data we will collect using other
evaluation instruments {questionnaires, interviews, observation, etc.).

Analysis of documentation as an important phase (introduction) of mechanisms of self-
evaluation conducted by staff of the educational organisation

Documentation analysis is an important part of the preparaiion and implementation of ex-
tensive evaluation research. We can also apply it to the practice of adult education. It is
very important for adult education leaders to collect (in addition to the programme itself)
other data {on the characteristics of participants, their interests and desires; on the staff
available, etc.) which will be of assistance in the preparation of the organisation of educa-



tion and the implemented curriculum, and also in the assessment of the quality of the
educational programme. Likewise, teachers who, before the start of the educational pro- -
gramme, have access to a range of data on the “actual group of participants” involved in
the educational programme will be able more readily and to a higher quality level to plan the
implementation of education and to take account of the different characteristics of adults
{previous education, different work experience, different social roles, etc.) before the start
of education. This will in turn allow them to plan the education process more independently
and attentively and to adapt it as required during the actual implementation to the prior
knowladge, work experience, interests and motivations of participants.

This type of data collection represents the first level of “internal” monitoring or self-evalua-
tion performed by the staff of the educational organisation for the purposes of their own
development and to raise the quality of the educaticnal programme and its implementation.
As with external evaluation research (which is usually more complex and extensive}, the
process of self-evaluation can also lead to consideration of different procedures and met-
hods for monitoring quality in the course of education and possible methods to involve
participation in the evaluation of the educational programme and of the educational staff
ete. (e.g. with the introduction of simple surveys, talks, efc.) with the aim of improving the
quality of the programme itself and enhancing the quality and not least the image of the
educational organisation. The usefulness of this type of self-evaluation procedure perfor-
med by the staff of the educational organisation (lecturers, leaders, participants) lies pri-
marily in the idea that the organisation continually strives for professional development,
thereby introducing the culture of a learning organisation and of continuous education into
its own practice. In developed foreign countries, the combinaticn of external evaluation
and internal evaluation (self-evaluation} has been shown to be very successful inimproving
the quality of adult education.

Tanja Mozina, SIAE

ey Ability to meet Future Challenges through
Continuing Education in Europe

During the German presidency of the European Union, the German education ministry crga-
nised from 16th to 18th May 1999 a workshop with the title above in the extremely pleasant
environment of the Waldthausen banking educational centre, not far from the city of Mainz. It
would seem that organising such workshops or conferences during European Union presi-
dencies is becoming something of a tradition - the British organised a conference in Manche-
ster devoted to presentation of the Btitish government’s vision of the Century of Learning; the




Ausirians dedicated theirs to education for democracy; and the Germans fo continuing edu-
cation; while the Finns, who will next preside over the Union, plan in September to organise
a conference of lifelong leaming, general education and the civil society.

Given the number of participants, it is difficult to categorise this type of event as a “works-
hop”. Around 220 participants attended from 28 European countries, with one from South
Aftica. The largest number of participants were from the host country, Germany (129),
while other participants came from Austria, Belgium, Bulgaria, Cyprus, the Czech Repub-
lic, Denmark, Estonia, Finland, France, Greece, Hungary, the Republic of lreland, italy,
Latvia, Lithuania, Luxembourg, the Netherlands, Norway, Poland, Portugal, Rumania, Slo-
vakia, Slovenia, Spain, Sweden, Switzerland and the United Kingdom.

The event was conceived as a workshop, but the work showed that it was more of a confe-
rence, since plenary presentations were interwoven with plenary discussions. Given this
format, discussions on the part of participants were minimal. The essence of the conferen-
ce and the group work lay in the following themes: innovation, equality of opportunity,
educational quality and the economics of education. After the working groups had met, the
plenary closing session of the conference defined the following challenges which conti-
nuing education will have to face:

¢ growing inequality in the distribution of resources,

* social exclusion, racism and xenophobia,

*» building a civil society and accumulation of social capital, :

« motivation for learning and education and the preparation of long-term solutlons in thls
area,

* the role of partherships,

+ the development of appropriate learning stralegies.

fn identifying these challenges, special emphasis was placed on the fact that overcoming
them requires serious, long-term work, which needs time. Particular mention was made of
European Union programmes which, given their funding system, make speedy solutions
difficult and which do not require ful} verification or quality.

In the end, a declaration was adopted with recommendations for the European Union, its
members and candidates for membership. The recommendations foliow the emphasis and
key points set for the whole work of the conference - innovation, equality of opportunity,
quality education and the economics of education. ‘

The declaration defines innovation as a long+term challenge for continuing education.
Emphasis in this area should be placed primarily on the use of new information and com-
munication technologies and on the development of a concept of learning which enables
everyone to learn at work and elsewhere. Alongside this, new challenges arise linked to
advice in continuing learning. '




Continuing education is a factor which should make an important contribution to the equality
of educational opportunities and is a condition of participation in the working and social
environment. For this reason, this segment too should be further strengthened, including
through forms of guided independent learning and by taking account of non-formal leamning.

Quality is the most important condition of continuing education and, according to the
declaration, will continue to increase in importance. Thus in the future perhaps less consi-
deration should be given to ISO standards and more to work with participants in education,
which should be aimed at what they need. Only in this way can we help the individual to feel
and recognise that the responsibility for education and training is primarily theirs. At the'
same time, this also means less regulation on the part of the state and an increase in the
competitiveness of the educational marketplace.

Economics, or rather financing, of continuing education should mainly be understood as
an investment in the future which requires a division of responsibility for the financing of
such education between participants, companies, public administration and providers.
The role of governments in financing continuing education should primarily be focused on
strengthening the system of support for individuals in continuing education.

At the end, the declaration expresses support for the continuation of the SOCRATES pro-.
gramme {SOCRATES i), in 2000 named GRUNDTVIG, which will be intended for adult

education, with great emphasis placed on determining and consolidating knowledge. For

the participant, this could be an alternative path to achieving a formal education,

Dr Vida A. Mohorsig-Spolar, SIAE

_— Thirty Open Learning Centres in Slovenia:
%
= Going From Scratch to a Promising Future

Nobody could have imagined the exact path of development akmost six years ago, when
the SIAE started the project “The Development of Organised Autonomous Learning in Slo-

~ venia™, Based on the idea that Interest is the strongest motivation for a person’s success-

ful development, we invited various institutions to join the project, from primary and secon-
dary schools, universities, people’s colleges and private educational institutions, to com-
panies, libraries, societies, etc. After a feasibility study had been done, we offered our
interested partners basic information on open and distance learning as well as training on
how to envision and manage an open learning centre (the seminar was run by English
experts in the field). Allowing them to develop a centre in their own way according to their

*  Organised Autonomous Learning is about to be a synonym for Open and Distance Learning.
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own needs and interests, the institutions were later offered mostfy_individuaf counselling.
The concept of a self-study centre open to the public and offering mostly general educa-
tion seemed to be the most suitable solution for most of the institutions.

The first such centres began operating in September 1895 in two private educational insti-
tutions, one in a small town near our capital Ljubljana and the second one in Maribor (the
second largest city in Slovenia). Every year, about seven new centres open in different
parts of Slovenia. They are mainly situated in folk highschools and private educational
institutions for adults; two of the centres are located in public libraries, The first centres
were funded entirely by the Ministry of Education. Since last year the institutions themsel-
ves have to provide the equipment, while the Ministry is financing the staif.

At the beginning of June the 30" self-study centre was opened in Ajdovédina, a small town in
southwestern Slovenia. (The opening date fitted nicelyinto the timeframe of annual adult educa-
tion summer schools.) A modest room with only two learning stations equipped with two muiti-
media computers and a few multimedia language learning materials, it is only the beginning for
this particular centre. Some other centres also started very modestly and later developed ac-
cording to their users’ demands. Of the 30 centres opened thus far, 26 are still in operation.
Their capacities are quite different. They have from one to six workstations, some of them very
modestly furnished, while others have invested quite a lot of money. Some of them have only
one multimedia computer; others have all the workstations very well equipped. All the centres
have a special counsellor available, but the amount of support varies. The staff works mostly
parttime; however, cne of the centres employs two persons full time. The number of visitors
varies considerably, as do the total learning hours. (The exact numbers will be available in late
autumn when the results of the latest analysis have been tabulated.)

The first follow-up study was made from September 1995 to August 1997 in the first nine
centres. It showed, among other things, what all the centres have in common. All offer
general education, mostly foreign languages and computing. The learners mostly use mul-
timedia programmes off the shelves. Having very few self-study materials in our own lan-
guage, the offer is not surprising. With a little tutorial support, language muttimedia pro-
grammes can be easily used by anyone despite the language barriers, With the exception
of one centre (where users pay a moderate fee), all offered their services free of charge.
The user demographic is rather young (the majority is under 30), distributed among hoth
sexes (women slightly predominating} and educated {usually, they have finished secondary
school). Itis also obvious that the unemployed have made great use of the centres, and are
represented in about 50 per cent of them. Also, all users have declared that this type of
learning is more interesting than the traditional form.

A briefer analysis was later made of the next ten centres. The results were very similar. It is
difficult to say why some centres have a large number of visitors while others are not able to
attract many “clients”. There is an evident correlation between the size of the town and the




number of users; however, some exceptions show just the opposite. It seems thata quali-
fied and devoted staif plays the most important role, so the task of greatest priority seems
1o be further staff training.

Six years after the project began, we can make the following conclusions:

« Although equal opportunities were given to all sorts of institutions at the beginning of
the project, it is obvious that the philosophy of Open Learning {Organized Autono-
mous Learning) has been very positively accepted, particularly in the adult education
field {folk highschools, private educational settings for adults, public libraries), but not
in the formal school system and in industry.

*  One of our future tasks is to implement open and distance learning within companies.
Some promotional actions have already been taken (with little result), but further efforts
should be made. It is now obvious that educators within companies have accepted the
idea very positively, but it seems that management is hesitating to give the green light.

* So far, the greatest development has been made in infrastructure. Thirty centres have
opened to date, while 20 more are expected to open in the very near future, thus for-
ming a national network (equally distributed geographically) of about 50 centres offering
general education and open to any citizen free of charge. As the Ministry of Education -
has funded development up to now, we expect their generous contribution to continue
in the future. However, it being a considerable financial burden, we also expect the
Ministry of Labour to contribute, as this is also part of their unemployment programmes.

come and learn on their own, using the multimedia products off the shelves, but also
as a source of further development. In the next stage we expect the centres’ staffto
start developing courses (with the expert help of SIAE) for traditiona! open and distan-
ce learning as well as online use. Quite a number of people have already been trained
for the production of self-study materials, while further training in the use of online
technologies is about to be prepared. _

* One of our tasks in the near future is the preparing of good self-study materials in the
Slovene language, because the “off the shelf’ offer definitely does not cover the Slovene
users’ demands. However, it is also true that preparing such materials, particularly multi-
media, is an expensive and time-consuming task. With a small market (less than two mil-
lion Slovene-speaking inhabitants) it also does not hold much commercial interest,

*  When we started this project we were not able to foresee such an extremely rapid
development of online technologies, and particularly not its mass use. We are thus
faced with a new reality which forces us always to seek new computer knowledge

-{new educational software) and also demands new didactic approaches. Although
not planned explicitly, self-study centres as an tnfrastructure can be of great use in the
further development of online learning in Slovenia.

irena Benedik, SIAE

* The self-study centres have been established not only as pramises where peoplecan |




=== Directress of the Slovenian Institute for Adult
Education becomes Member of the Governing
Board of the Unesco Institute for Education

Dr Vida A. Mohorgic-Spolar, directress of the SIAE, became a member of the vaerning
Board of the Unesco Institute for Education (UIE). In this capacity, between 14th and 18th
April, she attended the annual session of the management board of the Institute in Hamburg.

Members of the management board, usually consisting of leading experts in adult educa-
tion from different regions of the world, spent most of their time holding talks with candida-
tes for the post of director; three were selected, with the final choice being confirmed by
the general director of Unesco. The successful candidate will be given a mandate of four
years with the possibility of a cne-off re-appointment; the choice is thus important, since it
will mark the next eight years of operation of this international institution. To date, the job
has been done by Paul Bélanger, and under his leadership the Institute paid a great deal of
attention to literacy, and in particular to female literacy. Paul Bélanger particularly distin-
guished himself as the secretary-general and leader of ihe organising committee of the
Fifth Unesco International Conference (CONFINTEA V} in Hamburg in 1997.

The session amongst other things discussed the annual repert on the work of the Institute

in the previous year, the work plan for 1999 (working and financial), the report of the edito- .
rial committee of the International Review of Education, the proposal far an international
prize for literacy research for 1998.

Let us use this opportunity to provide some information on the operation of this internatio-
nal organisation. The UIE is a non-profit international centre for research, training, informa-
tion, documentation and publicity activities. it is one of three Unesco educational institu-
tions and focuses on adult and continuing education, [teracy and non-formal basic educa-
tion within the context of lifelong education. At its session, the Governing Board alse dis-
cussed a proposed resolution on the Institute to be adopted by the general conference of
Unesco in September 1999. The proposed resolution narrows the field of operation of the
institute to adult education alone.

UIE was founded in 1951, operates in Hamburg and has 24 employees - researchers,
librarians and document specialists, and the staff of the publicity centre.

in their work, the staff of the Institute link three fields which are often separated - research,
political decisions and educational practice - since they feel that only thus can research
influence development. The Institute’s research reports always include recommendations
for political activities and recommendations to educators or responsible institutions. The
tasks of the Institute are formulated in accordance with the resolutions of the Unesco ge-




neral conference and the annual meetings of the Governing Board. Project ideas likewise
come from a number of other sources, in particular with the help of the formal and informal
network of individuals, universities, research institutes, government bedies and non-go-
vernmental organisations in the area of education.

The influence of the UIE is considerable, especially through adult education institutions
and non-governmental organisations in member states. The Hamburg Conference in 1987
{CONFINTEA V) - at which the Hamburg declaration and the Action Plan for the Future were
adopted - had a particularly great influence. In Slovenia, the Adult Education Society of
Slovenia organised a meeting in January, the first day of which was devoted to a review of
the resolutions from the conference and to implementing these resolutions. Considerably
more attention is given to this in other countries, and the Institute itself devotes a large part
of its activities to reporting on the results of the continuation of CONFINTEA V in individual
regions and to monitoring the implementation of the action plan.

The Institute co-finances certain research projects in member states. These include co-
financing of the research project The rofe of adult education in countries in transition,
which will rua in 16 countries and will be led by the Slovenian institute for adult education.

At the session, the board also adopted a proposal for an UN Adult Learners’ Week, which

should begin on 8th September 2000, although it has yet to be confirmed by the general !

assembly. If confirmed, it will coincide with World 2000 Expo in Hannover.

M. K., SIAE
=——— SLOVENIAN ADULT EDUCATION
R SCENE
%“: The Specific Role of Education for Elderly

Adults in Slovenia

In our conception any kind of education for elderly adults is meant to help the society of all
ages come into being. Namely, who would venture searching for adult leamers among those
who have lost touch with institutions? Among those who have found themselves cut off from
the circle of colieagues at work, and who, as a result of it can be reached only at their home
address? Who else if not an individual who is eager to help the elderly to fully reintegrate inthe
p——
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society. An educator who wants them to go on with their life, who believes that notwithétan-
ding their old age and the so called involution induced by it, they can go on developing. An
educator of adults who inevitably feels that the elderly are valuable for him and his generation?

The Slovenian Third Age University - how it was founded and developed

In the eighties culture was very poorly represented in the programmes of formal education.
On the other hand, we were aware that traditionally the elderly were interpreters of culture,
Thus, itis not surprising, indeed, that in 1984 at the onset of the education of elderly adults
in Ljubljana (the first, unfortunately short-lived attempt in this field were the Open Days at
the Faculty for Educational Sciences in Rijeka) one of our major objectives was to bring
culture back into educational programmes. Programmes for the elderly seemed an appro-
priate way to do it.

This well-founded though simple desire, followed by in-depth studies, a lot of research and
volunteer work, the search for the right people (Prof Dr Ana Krajne, Prof Dr Bojan Accetto,
Prof Dr Bogdan Leskovic, Mirjam Beli¢) and for the right institutions {Centre for Foreign
Languages, Faculty of Arts in Ljubljana, Andragogic Society of Slovenia), to support the
idea, all these contributed to launching what today has become the largest Slovenian edu-
cational movement of adults. In spite of its 8000 members, this carefully induced move-
ment has even nowadays no official umbrella organisation; new universities grow sponta-
neously learning from the existing ones and inspired by them, especially by the one based
in Ljubljana, to which they mostly turn in need of professional and moral support. Behind
this type of organisation lies a thesis: when freed from institutional ties people are more
creative and even more so if they are elderly,

Between the first, experimental French study circle, which | set up in the Centre for Foreign
Languages in Ljubljana, the first 6 elderly students who helped me undertake the initial
steps and the today's 18 third age universities in Slovenia one in Croatia and one in Yugo-
slavia, lie many successes, hopes and also defeats.

Successes, hopes and defeats accompany all new undertakings

One undoubted success lies in the fact that education of the elderly adults in Slovenia was
s0 much of a breakthrough for the development of a different kind of adult education in this
country that in the eyes of many, the two have become synonyms. So, it was not unusual
that this education opened up other independent ways for a more liberal development of
aduit education in Slovenia. Furthermore, success is in the fact that an extensive public
campaign accompanying the Third Age University has siowly changed the attitude of the
public space towards the learning elderly people and their role in society. The main sug-
cess, however, lies first in the increased mutual understanding between generations and




their collaboration, second in the ties created among the elderly themselves and finally in
the transformation of the lives of many elderly people and their families. :

The hopes are great. So far, all of them have been associated with tasks we have already
set out to put into practice, our immediate plans being : creating an Exchange Link for the
elderly at the Third Age University who would like to go on working, starting a publication of
a newspaper for the elderly printed with large letters, providing recordings of individual
issues of newspapers on audio cassettes to be sent to old people and other people with
poor sight or distorted perception. Moreover, there are plans about education of the el-
derly at home, the establishment of a phone line to provide the elderly with information on |
problems which concern them, and psychological advice; obtaining a frequency on the - |
national radio for programmes run by the elderly themselves which would present the acti-
vities of various non-governmental organisations; creating ties between youth institutions
and institutions for the elderly, introducing demographic issues like ageing population etc.
Into school programmes, providing more health promotion programmes... For these and
many other ideas to come into being a great deal of education, not just of the elderly but
also of their social envirenment and local authorities is needed.

Some of the tasks we are planning ahead are as follows:

» the development of pre-retirement education, a jeint task shared with the Gerontolo- - ;
gic Society of Slovenia {supported by Open Society Fund and The Netherlands’ Na- -
tional Institute for Social Care), o

+ education of the elderly for establishing, organising and running vo!untary program-
mes, activities of the elderly for caring communities, with the help of the Open Society
Fund and the Ministry of Education and Sport,

¢ education for national and international political activities of the elderly,

+ education for technological literacy of the elderly and for its spread to other genera-
tions {with co-operation with the international union of universities of the third age at
ZAWIW at the University of Ulm in Germany}, :

* development of Internet-based educational programmes for the elderiy and the intro- .
duction of Internet services in the homes of the elderly or disabled people,

* creating a resource centre dealing with educational and other issues of the elderly.

Setbacks have included the fact that the national, regional and focal authorities have been -
changing too sfowly and that there are still not enough mechanisms in place to support the
endeavours of the civil society. Yet another difficulty is that, due to negative stereotyping,
even in our professional circles, we tend to forget that fifelong education can not exist
without the development of education for elderly workers to maintain their employabi-
iity, pre-retirement education, education for the third age and education for the fourth
age; if we remained oblivious in this field, the lifelong nature of education would be no
more but a meaningless word. Moreover, the education of the elderly has always been




approved of when the question of its value was raised. Nevertheless, it has been skipped
in the preparation of the National Adult Education Plan and of other papers reflecting va-
lues of professionals and of the society as a whole. Like other services which society
provides for different age groups also educational services are unevenly distributed among
different age groups. Ancther defeat yet is the fact that the elderly are still largely a part of
the socialwelfare policy and not of the development policy in different areas.

Education of the elderly reflects the level of social development

Unfortunately, so far, third age universities in individual countries have only rarely been -
founded by the elderly themselves. Namely, the establishment of the first Third Age Univer-
sity in a country most of the times requires that the founders have social status, personal
conviction, strong will and an idea of better human relations between generations and
social groups. Thus, most of the times, such universities are created by an institution or a
group of experts. This was also the case in Slovenia. The first Third Age University was
faunded by a group of strong willed experts whereas legal framework was contributed by
the Faculty of Art and The Andragogic Society of Slovenia.

The first University of the Third Age in former Yugoslavia was, as it has been said before,
founded in Ljubljana as soon as 1986. 1984 saw the first pilot programme, born from a
triple desire: to rehabilitate culture in education and to focus teaching and leaming proces-
ses on an individual learner and to influence other educational environments, especially
formal education. The preparation of the first programmes, the introduction of the first
specific organisational forms to ensure the uninterrupted flow of such education, all of
these led to the generalisation of experience and to the creation of our own concept of
education for elderly adults, In doing so we intentionally avoided other models. We did not
want to copy the American model of “free time consumption by the elderly and recreation '
for the elderly”. Nor did we want to end up in some isolated educational attempts depen-
ding on our spare time and good will as in certain other countries. Equally, the fairly forma!
form of universities of the third age known in France did not suit us. Our objective was to
develop an open and adaptable concept from what our experience had shown to be good:
good for our climate, our cultural and social environment. We think we end up in some sort
of cultural and educational movement intended to become a platform for collective “libera- '
tion” of the elderly and their integration in the society.

We did not, however limit our efforts to the third age universities. In 1994 in Aldovaéina, a
country town in the West of Slovenia, we started the Andragogic Summer School for
Local Development a school meant for adult educators, representatives of local authori-
ties, social workers, etc. In 1994 local development was still not thought of in terms of the
self-development of inhabitants and our previous experience with the education of the
elderly helped us a lot in changing the attitude towards it. Later, we went on developing
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education for elderly volurteers (1998), intergenerational education in pairs (1998},
education for mentors to animate local people for community development {1986).
" The experience and findings thus gained were then used in the education for the so-
called local employment initiatives in regional development (1998). In 1223, on the
basis of findings concerning study circles of elderly adults. Nena Mijog, the founder of the
second Third Age University in Slovenia, developed for the Slovenian Institute for Adult
Education the concept of education for leaders and mentors of study circles to be later
developed by the Cenire into an important network. What we have said so far indicates
that education for the elderly adults is in any event a possiole and recommended way
towards the society of all ages,

- One might say that the Department of Pedagoegy and Andragogy of the Faculty of Artin’
Liubliana chose well its way for the fransformation of adult education in Slovenia when
some of its members devoted their efforts to the education of the elderly. Precisely becau-
se it was meant for those “from the margins of society”, such education could develop
without institutional constraints, i.e. without help of institutions, or local or national authori-
ties, but also without their supervision, which, at the time when Slovenia had only one
political party, was almost impossible. To illustrate this point, at that time even adult educa-
tion like school education was organised in a system, thus having been robbed to a certain
extent of its most outstanding features: rapid awareness of social and individual needs and
responsiveness to them,

Advantages of the education of the elderly aduits

The newly established Third Age Universities recruited mentors pnmaﬂiy from ameng pro-
fessionals who appreciated above all freedom and creativity it was promising. Thus univer-
sity professors, well known artists, the maost innovative adult educators, journalists, young
students and, what had previously been almost unknown, retired professionals, all of them
joined in a team. What they liked and still like about the Third Age University was that its
. members could meet and exchange knowledge, experience and culture; they could learn
from one another, take on responsibility for the development and progress of their educa-
tion and for their colleagues in the study circle. This ended up in changing also the views of
the public space on old age and education of aduits in general. :

Methods were developed to link different study circles at the University through joint activi-
ties and leamning. The first inter-generational study groups and study circles, were set up,
educational camps were infroduced, joint study trips run as project learning were started.
Special care was given to study groups composed of the unemployed and the elderly.
Namely, relatively easily we discovered common features between those who are elderly
and those who are unemployed. Both retire, both withdraw from active life and at the same
time from living. Because living also means living socially. So we thought: Why shouldnt we




open up our study circles fo the unemployed and together with the elderly they will. also
sooner find a vacancy or some kind of occupation.

The finding that free-time activities, be they cultural or educational, poorly develop our
coghnitive abiiities led us to consider that it would be good for the elderly (and for the com-
munity) to apply the knowledge they acquire to community work. As a result the University
aims also at developing programmes preparing the elderly for various forms of non-profes-
sional work. Namely, sensible, meaningful activities bringing together different generations
are a form of social integration and of development for individuals from all age groups.

Conclusion

Education of the elderly adults is important for them and their social environment. If, for
some reason, we decided to abandon educating elderly adults, which is a bold thing to
say, we would also prevent the elderly from developing together with their society and with
other generations. Then, the elderly would continue being taken care of by the social-
welfare policy. Nevertheless, one has to bear in mind that a different status for the elderly
can only be obtained by active and informed elderly people themselves and in collabora-
tion with other generations. It is thus essential that they join, get organised and participate
in national, international, and political currents. This is one reason more why they should
go on learning and participating in adult education. Namely, greater knowledge and skills
provided by the education will help the elderly conceptualise decisions and implement
them. It will also, and that is our hope, open up the way for other marginalised social
groups whom we tend to forget in our efforts to achieve immediate economic goals.

Dugana Findeisen, Faculty of Art
_ Strength in Unity

This year, the Association of Education Institutions (a commercial interest association) ce-
lebrates its second anniversary. In the two years of its existence, the Association's mem-
bers, of which there are around 30 {mostly private educational institutions), have been
actively involved in all important issues arising in the area of adult education. One can even
go so far as to say that not one decision (value added tax, standards ahd norms) was taken
in the area of adult education without our involvement, and in particular the Association has
contributed to further establishing the status of adult education in our society and of cour-
se to the equality of status of private and public educational institutions. Just recently, the
Association has performed some important tasks. It prepared and organised a general




excursion Educational Institutions in Germany - Eurodidact 98, and Association members
made a joint appearance at the Slovene Education Days.

The Association’s ambitions for the future are set very high. The Association members are stilt
not entirely satisfied with policy in the area of adult education. In our opinion the state alioca-
tes too little funding for adult education, and a whole range of other matters remain unresol-
ved. Nevertheless, the Association feels that things are changing for the better and that the
status of private educational institutions is becoming ever more equal to that of public institutes.

In future, the Association will devote great attention to:

* involvement in new educational development projects in the area of adult education;

* establishing ties with related associations in Europe:;

* the status of adult education as Slovenia joins the European Union and the possibility
of greater use of funds allocated by international foundations to the development and
implementation of adult education; '

* the introduction of new approaches in the area of the organisation of work, and also
the implementation and development of new programmes of greater interest and in
greater demand in the market; .

* education for Association members in order through better work organisation and
fewer employees to achieve better results and increasad effectiveness.

Thus a great deal of interesting, varied and useful work awaits us.

Jelica Pegan Stemberger, Glotta Nova

% New Educational Programme Literacy through
= learning Slovene as a Second Language

in May 1998, the Maribor Adult Education Institute prepared a new educational program-

me Literacy through learning Slovene as a second language. The need for such an-
educational programme was perceived by the Maribor regional unit of the Employment

Institute of the Republic of Slovenia. Adults without basic reading, writing and numeracy
skills are the group most at risk of long-term unemployment. On the other hand, through

such a programme we realise the so-called “third theme of the Action Plan for the Future”,

which talks of ensuring the general right to literacy and basic education (CONFITEA V,

Adult Education, Hamburg Declaration, Action Plan for the Future, Fifth International

Conference on Aduft Education, July 1997).

A great deal of attention has been paid in professional circles to the theme of functional
literacy. However, “our” literacy education programme did not arise in parallel with the




development project of literacy education for Roma in Hungary, which operates under the
umbrella of the Phare Lien project, with the Slovenian Institute for Adult Education acting in -
an advisory capacity (SIAE Novicke 1999/1 and 1999/2). We submitted the programme
in June 1988 as a Phare Lien microprogramme at the Society for the Development of
Preventive and Voluntary Work, but it was not selected,

The literacy education project, which we have been implementing since April 1999, is
intended for young and old adults who are unemployed and without primary education or
basic knowledge, or whose basic knowledge is unusable. The programme is thus inten-
ded for adults aged over sixteen who have not mastered the basic skills of reading, writing,
social communication and counting in Slovene. Completion of the programme and the
skills thus obtained will improve the quality of life of the target group and enhance their -
active participation in society.

The literacy education programme through learning Slovene as a second language is es-
pecially suitable for job-seekers who come from social environments where the educatio-
nal opportunities are minimal.

Literacy education goals

The general goals of the 20G-hour literacy education programme are as follows

+ [iteracy education, o

s - learning of Slovene as a second language with the development of all four skiils (aurél
comprehension, speaking skills, partial reading comprehension and partial written
expression),

* gaining counting skills (basic numeracy operaticns of addition and subtraction),

*  motivating participants for education (awakening educational needs, revealing the ad-
vantages offered by knowledge in their daily personal and possibly professicnal life).

How will the education operate?

Prior to participation in education, we anticipated guided structured discussions with po-
tential participants with the aim of achieving three goals:

+ evaluating initial knowledge and experience (relative assessment of speaking skills in
Slovene, possible knowledge of letters}, _

¢ evaluating {(educational) needs which have led participants to the educational programme, -

» obtaining insight into the economic and social conditions from which the participant
comes (specific insight into the life and/ or work experience of individual participants).

During the course, participants will be independent, especially in project learning work,
which will be structured as observation (e.g. “observe a certain phenomencn/item and
orally report on it") as speaking exercises (e.g. “listen to a report or journal and prepare a
brief presentation™).




At the end of the educational programme, we will assess knowledge in a test comprising:

* listening comprehension of Slovene,

* oral expression (oral answers to questions), _

»  writing skills {participant must be able to write simple free essays),

s reading comprehension (participant must read a selected article, fill in a selected
form...}). .

We will of course offer participants the opportunity to assess their own knowledge, on the
basis of which they will monitor their own progress in reading, writing, understanding and
speaking Slovene.

Group size

In planning the programme, we expected groups to have between 8 and 12 participants
{with a maximum of 15). Groups with up to 15 participants are so-called small groups
which allow a wide selection of experimental methods and the achievement of different
goals {personal growth, therapy). The dynamic is “rich, varied, different interactions deve-
lop among participants, a warm, encouraging grcup atmosphere can be created, all parti-
cipants can come to express themselves”. (Barica Marentid-PoZarnik, Systemic con-
nections between the elements of planning, impfementation and evaluation of experi-  ;
mental learning, Modern Education (Sodobna Pedagogika), 1992, nos. 3-4}. Smaligroups . :

enable a high degree of individualisation, active participation and differentiation. For this - i

very reason, we are delighted that eleven female participants were involved in the
programme.

Work methods and learning aids

The most commen methods of instruction are: brief introductory talks, explanation, clarifi-
cation, discussions, informal discussions, guidance towards different types of discussion;,
individual wark, pair work, group work; role playing, case studies; work with written sour-
ces; and visits o institutions.

We prepared a ruled exercise book intended for learning writing skills and an adapted
learning document. Further materials will include carefully selected newspaper articles,
popular magazines, a range of pictorial materials, “writien cut-outs”, puzzies and more,
Learning materials for adult literacy education have not yet been prepared. After just two
weeks of implementing the project, we have come to the conclusion that it is almest impos-
sible o prepare in advance material which will satisfy all the various needs of the learning
groups who will meet in the programme. '

Alenka Sagadin, Mariber Adult Education Institute




== SLOVENIA FROM NOVICKE TO

NOVICKE®
% Education for 30,000 Unemployed

According 1o the 1999 Employment Programme approved by the Economic and Social
Council, up to 30,000 unemployed people will be included in education and training pro-
grammes by the end of 1999, whilst different programmes of active employment policy will
this year engage as many as 114,499 unemployed in Slovenia. Along with the national
employment action plan already produced by the Ministry of Labour, Family and Social -
Affairs, the Programme aims not only to cut unemployment but also to increase the respon-
sibility of the unemployed for their own professional development.

The Economic and Social Council, whose members are representatives of the Government,
employees and trade unjons, discussed and approved the 1999 programme of active em-
ployment policy on 5 May. The programme was outlined by Minister of Labour, Family and
Social Affairs Anton Rop. The social partners said the programme is a good basis for dealing
with unemployment in the short term, but urged for a comprehensive policy on this issue
which would include a national employment action plan. Rop said his Ministry had already
produced such a plan, and so the Council will be able to debate it soon.

According to information used in preparation of the active empleyment policy measures,
after rapidly increasing from 1988 to 1993 when it grew on average from 21,342 to0 129,087
unemployed, the level of registered unemployment has moderated in recent years and was
126,080 people on average last year. Accordingly, the level of registered unemployment -
grew on average from 2.2 percent to 14.4 percent in this period. It fell somewhat in 1995
and 1998, so that it amounted to 13.2 percent in those years. In December 1998, the
national employment office registered 126,625 unemployed people, 1.5 percent less than
in December 1997. Registered unemployment remains on a relatively high level although
Slovenia has recorded positive economic growth since 1993 {between 3 and 5 percent).
Therefore, economic growth does not by itself eliminate unemployment. Consequently,
according o the Minister, accelerating employment through measures of employment po-
licy and other policies is gaining importance.

Key Problem: Those Aged Above 40 and Women Generally

The trend of falling unemployment in Slovenia over the past few years is most evident in the
category of the young unemployed, while the share of the unemployed aged above 40
remains a key problem.

* Al arficles in this chapter are the abstracts from Slovenia Weekly, May - July, 1298,

R
o ==



Up to 47.3 percent of the unemployed in March 1999 were aged above 40. Unémploy;
ment amang those below 26 fell from about 44,000 (33 percent) in 1994 to about 32,000
(25.5 percent) this year. The number of those becoming jobless on account of bankrupt-
cies or being declared redundant is also dropping. The group of the unemployed above 40
increased chiefly as a result of early retirement. Apart from that, the high share of unem-
ployment in the category may be aftributed to the functioning of the work force market and
the fact that the elderly are hard to employ. It is therefore necessary to draft special pro-
grammes for that group of the unemployed. The share of women generally is increasing
among the unemployed; in 1994 there were 57,000 or 43 percent of women among the
unemployed, while this year their share increased to 61,000 or almost 50 percent.

Priority: Investments in Knowledge

in the beginning of May, Slovenia's first conference on job counselling was held in Bled,
organised by the Slovenian Institute for Employment. ¥ aimed at encouraging the transfer
of knowledge, a field in which Slovenia is lagging behind advanced countries,

Some 430 Slovenian and foreign participants were also welcomed by the ministers of
labour and education, Anton Rop MA and Dr Slavko Gaber, With education being a priority
task of modern societies on the threshold of the 21st century, investments in human re-
sources and knowledge must be a pricrity of Slovenia, Rop said.

At the conference, it was stressed that rapid changes in the labour market require effective
job counselling providing information about the possibilities of additional education and
training to satisfy labour market demand. Whilst young people were the target group of job
counsellors in the past, a series of changes that Slovenia has been subjected to over the
past few years has brought about a change of focus towards older generations and the
unemployed. In Slovenia, among the institutions counselling older generations and the
jobless are the Centre for Vocational Education, the Slovenian Institute for Adult Education
and the Chambers of Commerce and Industry, and Craft.

Programmes for a Total 115,000 Unemployed

Global objectives of the active employment policy are: to cut unemployment, increase the
employability of the unemployed and encourage responsibility for their own job and profes-
sional development, to ensure new possibilities of employment by encouraging employ-
ment in new lines of business, ensure labour market flexibility, encourage employers to
introduce new forms of agsistance to the employed etc.




% 78 Percent of Women in Education

In Stovenia, as elsewhere, records of people taking part in formal education, particularly at
lower levels, are kept regularly and accurately, informal education, on the other hand , is
poorly recorded, particularly that of adult education and training. For these reasons, there
is no clear picture about the educational capital flow in Slovenia, or about the investment of
time in the growth of educational capital stock. '

In the second half of the 1990s, Slovenia's total number of people taking part in all three
levels of the educational process was in line with the average leve! of developed countries in
1980. Total gross and net rates of people in the process of formal education over a longer
period show that the gap behind developed countries in educating young people at the three -
formal levels is not as wide as in adult training. With a substantial increase in enrolments at the
third level of education - higher education and postgraduate studies - in the 1990s, Slove-
nia’s lagging behind developed countries in relative participation at this level of education has
been reduced altogether measured by the number of enrolled students aged 20 to 24.

Since the beginning of the 1980s, the proportion of women taking part in the education
process has been higher than for men, mainly resulting from more girls being registered in
the initial stages of the education process. By contrast, in developed countries the same
trend has been recorded since the end of the 1980s. In Slovenia, as early as in the second
half of the 197Cs the proportion of female students participating in education aged between
7 and 24 was higher than that for male students. In the second half of the 1990s (1996),
there were 73% of female and 68% of male students aged beiween 7 and 24 registered at all
three levels of education regardless of the type of study - either full time or part time. There were
56% and 52% of female and male students, respectively, aged between 6 and 29. Taking into
account older generations as well, the total share of women educating themselves was 78%
compared to the 7 to 24 age group (all registered/this age group) and 7.3% of men in 1996

= More than 200 Students in Socrates Programme

After becoming entitled to full participation in different EU programmes as an associate
member state, Slovenia has formally started participating in Union education projects on 1
May. Over the coming months, Slovenian schools and universities will start participating
actively in the Union projects including Socrates, Leonarde and Youth for Europe.

To participate in these programmes, Slovenia must pay annual contributions of 2.183 mil-
lion euros, of which one half will come from the nationat budget and the other from the
Phare programme. All activities related to the programmes are supervised by the Service




for EU Programmes of the Centre for Vocational Education, while the Institute for Mobility
Development of the Young, the Movit, serves as the national agency for the Young for
Europe programme. :

High Interest Among Schools

The Socrates programme is designed to promote co-operation between full and associate
member-states of the EU in the areas of general education, in particular by promoting
student and professor exchange programmes, and by carrying out joint projects. It inclu-
des several sub-programmes such as Comenius for primary and secondary schools, Era-
smus for higher education, Lingua for linguistic education and others. Comenius is compo-
sed of three campaigns. 15 Slovenian schools have applied for the first part dealing with
education programmes and partnerships between schools. In the second campaign de-
signed to promote inter-cultural education, preparations will take place for the My Culture
is Different to Yours project. Over ten projects run in the third campaign which is intended
for teachers.
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God’s blessing on all nations,
Who long and work for a bright day,
When o'er earths habitations
No war, no strife shall hold its sway;

Whi long to see

T hat“all men free

No more shal foes, but neighbours b_e.

E Preieren: The Toast, Slovene national anthem

Area: (sq km): 20,256, Population: 1,990,600, Population growth (%) -0.3, Density
{inhabs. / sq km): 98.3, Population of Ljubliana (capital): 330,000

® Vitrum, d.o.0
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